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CHAFTER 1
INTRODUCTION

In recent ,ears urgdnizations representing such diverse tields
as business, lav, medicine and education have become 1ncreasingl:
interested and inveolved in human relations training. In many 1nstan-
ces this has taken the form of training for para-professionals 1n the
helping skills necessar'y tor thesc respective organizations to extend
their sphere of 1nfluence. In one program, (Kelly, 1976) designed to
train volunteer court counselors, 1t was reported that "the vorkshop
presents evidence that ordinary citizens of good viall--men and v.omen--
hldaclis and vhites, of All Aages--can be 1nvolved 1n extensive and
ctfectrve trawning for vclunteer counselaing." Training tor 1ay per-
sons to work with {amilies in their ow.n homes has been a major thrust
of many programs (Jefferscn County Public Schools, Lakeuood, Colorado,
176).

One organization which uses lay persons to ‘.ork with families
13 The Chucch of Jesus Christ of Latter-day Saints (LLS). These lay
helpers are known as '"priesthood home teachers." LEach of these 1indi-
v1duals is assigned four or tive tamilies whose homes are visited at
least monthlv.  This unique family support system 1S diven great
emphasis by Church leaders. The priesthood ot the LDS Church is

avdailable to all male members oun conditions ot spiritual activity

1d interest 1n service) and nearly 2very male pricsthood member
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aceepts an as-ranment as 1 home tedacher, but 13 Jiven little 1f iy
formal training 1n how to carry out his s<ienment. The wthor teels
that, w1th proper orientation and traiving., priesthsod nowe teachers
“ould be able to prot1de a more *aluable service to the LDS community.

[he purpose of this study, then, 1'as to develop. unplement,
and e aluate the ectfectieness of a training program for LDS priest-
houd home teachers., The specific foi1] of this study was to produce a
training manudl t hich could bhe used by those responsible for the
priestheod home teaching proz2ram in anv unit of the Church.

(ghe specific sceriptural commission given to the priesthood
hame teacher 1s s1xfold: (a) vasit the home .t each member, (h) watch
o' er, he vith and strenpgthen them, (¢) see that there is no 1n1qulty

&

amons them, (d) exhort them to pray. (e) exhort them to attend ta all

family duties, and (f) sce that all members do their duty /(Doctrine
and Covenants. The Church ot Jesus Christ of Latter-day Saints, 1970).
It vas not within the scope of this project nor vould 1t be feasible
Lo glve 1n-depth trawining to large numbers ot lay people i1n tamily
therapeutic techniques. It w2z toped, acuvever, that a hrief training
semindr vould gi*+ lar oriesthova huwe teachers the confidence and
skills tley nced to he successtul 1n tle duties described.

The expansion of the LIS Church 1into a worldwide setting has
facilitated the decentralication of iesponsibility in many areas. .\
prime examnle of this s the priesthood home teacning program. UYhile
the 1mpovtance >t the program 1s 1ecel' 1ng 1rcrcasced attention from

the generdal administrative level of the Church. the respon3ibilitv tor

orienting «rd trainina priesthood hone teachers in their duties has



heen Jeft 1o local leaders. Mt the same time. spportunity to do tlias
training has been made possible throngh shifting the responsioilats
tor vospel study [rom the quorums {a gquorum 13 d z2roup »f priesthood
pRarers 1n a 21ven congregation) to the indivadual and making the
veekly priesthood quorum meeting time avdilable to the quorum Jeader-
ship for training priesthood holders i1n the duties of their otfice
(The Church of Jesus Christ ot Latteor-day Saints. 1977). These cir-
cumstances made possible the application of academic knovledge of
family behavior to a4 training program ot lay persons in & Church ser-
~1ce setting. The desired outcome ot this project vas to develop a
functional product, a booklet to Le entit]led., "4 Home Teacher's

Trainineg Manual.'



CHAPTLER 2
REVILW OF LITERATURL

Efferctiveness of Lay Persons In

-——-——-—_——-———————_—_—-—-‘-—-—-———-—-—_—-—-—-—-

Helpina Relationships

Recent trends 1in today's society have brought about a height-
ened auareness of the need for more positive "reJating' betieen people
»1thin tamilyes, neigchborhoouds. comnunities. .ork and school groups.
Beammer (1073) sugaests that "™hile there is a need tor specialists
trained tou cope ' 1th the complevities of humdn problems. most human
necds can be fand have been) met Ly nonspecialist people-helpers.”
Dustin & Marshall (1972) state- "The indicdtion seems to be that min-
1mdlly trained lay counselors can tunction as well 2s rully trained
counselors n extremely 1mportant inter.ie behaviors.'" Other studies
~hich p1.e objectivc evidence in support of this view have been done
hr Anker & Walsh {1961): Beck, Kantor & Gelineau (1963): Rench, Elkes,
Flint. Usdansky. Newman & Silber (1Yed): Schoetield (1964): and Poser
(1060), In the Poser study lay therapists achieved slipghtly better
results than psvchidtrists and psychiatric social workers doing group
therapy with similar patients, but caution »as uraed 1n extending the
implications of these results bevond group-therapy '1th schizophrenic
patients.

\nother 1ndication (hat lay persons can be effectively trained

1n helping 3ki1lls 1> the large amount of training material prepared

especially for this group: Carkhutf (1969, 1973, 1977), Danish & Hauer



W

g

(107300 and Mvala, Combs & Purker (19770 dre onl.s o fer ot the contri-
butors. ‘lso. Richan (1901) reports that "the ast majorit ol
puosi1tions 1n 3o0c1al telrtare programs are talled by nonprotess:ional

Ol L‘ rs. '

Training for Nonprolessionals

The trawing g en to nonprotessional helpers ' aries trom the

. Rioch and her isspeiatos (1965)

-

intensive tho-yealr proaram developed b
t~ the simplified selt-help * orkbook prepared b lleaps & Rohde (1974),
It should be kept in mind that "the helper has a role: he has a spe-
c1fic function to perform for winich he has veen trained. | helpel 8
more than a helptul person.'" (Danish et al. 1973h). Therelore, the
training pro-ided. must be a4 natural outarotth ot the kind of help- that
1s 1ntended to be 21ten.  4s Okun (1976 has pointed out, there are
certain generic nceds possessed by all potential helpers. The most
basic of these 1s the development of communication ana celatiunsilp
building <skills.

Okun (1976) outlined four levels of capability required of one
Vo desires to lielp others: (a) communicdtion skills, fb) Je-elopment
of relationship, (c) understanding strate2ies, and (d) application of
strategics. She observes that one 1s considered a professiondl who
has mastered all four levels. 3 pdraprofessional should have mastered
the first three and have some understanding of how to apply strvategies.
A nonprofessional or lay helper should have mastered the first tvo 1th

scme understdnding ot basic strategies.



Most published training programs. hotever, do not ¢o beyond
the de'«]l,pment ot rhese basic shills and they do share common process
and procedural outlines. Some of the noce 1mportant considerations 1in
training program development 13 dgreed upon by Danish (1973b) and
Hawkinshire (1962) are+ (a) anticipatory role practice for the train-
ePS {k) 2ffective mndeling behaw ior, (S) opportunities {or practice
and transfer ol learning 1in the ictual vorking situation, (d) medaning-
ful peer and trainer feedbackh., In addition to these, Dyer (1972)
suzzests that the best proerams allow participants to talks about and
c¢xplore the reasuns {or their curreul pertormance. Dyer and Hauvkin-
shire also Agree on the need for a tollovup or continued program and

strong organizationad] support to maintqain the training Jevels achieved,

Imgortance and Role of the Trainer

Much has been written about the pcrson * ho trains a la.
population. The literature refers to this 1nd1 (dual as the trainer,
)Y leader o or instructor, or hdnge agent (Reisel. 161, Elake & Mouton
1902, Truw & Carkhutf. 1967)., This person has an influence nn those
vath vhom he interacts. but as '¢rced by Reisel (1901), "4t this point
little i3 knotn about the common qualities >t trainer pecsondlity that
are requisite {or success.”

The work of Truax & Carkhuf{ (1967) has siven empirical
validation to the core conditions of empathy, regard and congruence
first suagested by Rogers (1957). Ivey (1971) added the dimension of

norvertal attending behavior to the 113t of essential skills. These



~k111ls vould He basic to the traming 20 1ay per<ens 1n the capabili-
t10s noted by Dun 1970,

Host ot the "pee-packaged" fraining programs avairlable today

have been purposel:r "structured" to specifty the needed qualifications

4

and ¢xplain tae trainer's exdct role,  They have thus become "trainer-
proof™ and their possibilities for implementution greatl, enhanced

(Danish, 1974).

The Yalue of V Structurcd Trainine

Program
Trainine can theoreticall s be Jdivaded into to forms: struc-

tured and unstructured, Stiructured training mdy be thought ol as
traynind accomplished through A4 svstematically developed educational
progrdam. Unstructured training 1s done on-the-job and under the
superrvision of an experienced ' orker viithout the aid of a specifac
program. A recent study (Cullen, Savzin, Sisson & Swanson, 197n)
conducted 4t Johns Mansville Corporation made a comparison of struc-
ured and unstructured traininag methods "in terms ot training time,
corker competence de“olopmunt and training costs, production l)ysses,
rcactions to production problems and attitudes touward training." The
alue of the structured training methods wds significantly higher on
every variable. One obLser.ation made by the researchers was ''many
helieve that those trained .14 unstructured methods never reach
competenc anad «e aever know 1t." In light of this evidence 1t vas

decided that the training manual for LDS priesthood home teachers

vould outline in detail a structured training program,



CHADPTER 3

PROCLDURLS AHND 1!LTHODs

\\Ql‘](Sl‘OQ Dev o] o pme 11 L

The ercatest challenge associated .1th the development of the

rogran +'as mahing the instruction theoslopicalls sound vhile at the
b A

3ame time pro'ydiny trdining in the shills suggested by those 1n the

I3

protession of developiny training programs, It had to bLe cledar enouzh
to be understood by participants v1th rarving educational backgronnds
and helpful enough to bLring about change 1n the lives ot pricsthood
home teachers ' ho vere to apply the procedures in their home teaching
assignments. 11 this had to be acenmplished 1n a manner acceptable
to priestianod leaders.

he author attempted to develop o program vhach *ould be
tounded on resecarch and theory related to training programs, and also
Le acceptable to the audience to w“huch 1t 2as being delivered. There-
tyre, the use of professional jarson has been minimized. For example,
retereaces to T-groups and sensitivaty training have been eliminated.
Fhe entire content of the program makes use of the folleting 1nstruc-
tional orinciples vvhich have been 1dentified by psychologists and

educators as being effective: (a) teaching by objectives, () appli-

cation of skills to be learned, fc¢) self-learning through zroup
discussions, (d) rationale for learning, fe) sequential presentation,
() student "discovery learning” techniques, and (Z) active traince

participation (Danish & Hauer, 197 3b)

3



Workshop Content and Dela exs

The specitic responzibilities os31aned to priesthood home
reachers tor ' hiich this trawning progrdm .4s Jdesipned are (a) v1s1t
*he home of each member, fb) ratch o cr. be r1th. aud strenzthen tioem,

(_(_‘-l ‘e@ that there 13 no 1niquity damong them, (Q) oxhort them to pray,

T,

¢) exhort them to attend to all famly duties, (f) see that all mem-

-

Lers do their dut., (2) train an aaronic pricsthcod pearer (usually a

teendge male) 1n priesthood home teaching <kills (Doctrine and Cov -
enant<, The Church ot Jesus Chraist of Lattecs-day Saints, 1°70), To
achieve the trawning for acting on those responsibilities, the author
desigmed a siv session workshop to be held every other week, The
content w.as determined trom the above criteria and from sugfestions
g1 en by priesthcod leaders, as uell as from the authoris ot.a enper-
1ence as a priesthood hore teacher and as a family life cducator.
F~ur major areas of emphasis were decided upon: (a) motiration,

fEW building rapport t1th families, (E\ Intervening 1n patriarchal
family svstems. (d) providing a vehicle for on-the-job training. The

s1x vorkshoprs were to be held ever: other wcek to allow time tor the

transfeor of learning into an actudl priesthood home teaching situation.
The vorkshop scssions vere held during the vegular Sundav
Morning priesthood meeting which 1s for all priesthood bearers. The
lesson sequence 1is shown 1n Table 1.
Following the training program recomnendations dby Hawkinshire
and by Danish (1963: 1973bL), the [Hlloving procedures :'ere 1mplemented:

(4) dnticipatory role practice tor trainees. This was accomplished

thrcugd 31mulations and role playing activities written into the
vorkshon outline vhich paralleled actual priesthood home teaching

situations. (b) L{fective modeling behavior. This a3 1ncorporated



ynty the ' orkshop wn three ays. First,

the 1nstructor dacted as 13

nodel.  Secona. modeling behavior <a, pre<ented on tilm. Third, the

participant +as expected to act az a model for his caronic priesthood

’

home teaching companion., (&) Opportunities tor practice and transter

ol Jearnirg in the actudl vorking situation. The worGhop +as pur-

posely scheduled on an cvery other veek basis to pro'ide opportunity

to put the nev knot.-ledye 1nto practice.

(d) Meaningtul pecr and

trainer fecedbackh. The format of the entaire workshop vas desioned to

provide ample opportunity for the participants and the 1wnstructor to

hate meaningful interaction and rto gire each sther the bener:t or

their 1deas and teelinus.

Tabl e
Topic Sequence ot

Sessi1on

Week No . Area ot Emphasis
1
2 1 Motiration
¥ 2 Patriarchal

Fami1ly Systems

0 3 Patriachal
Family Systems

R +4 On-the-300b
Trainine
12 5 Motivation ind

Cummitment

1
Pilot Progrim

Specif{ic Content

Orientation

Priesthood Correlation and
Home Teachaing

The proper role ot tathers
and pricesthood home teachers

Perzsonal 1intervievs with
fathers

Training intervicws with
{athers

Shoring 1deas and teelings
From the wcrkshops

Fortunately. the Priesthood llome Teaching Program 1s carried

oul using a format 1deal {or the implementeoticn of tne suggestions of
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both Hatv kinshire (1963) and Danish (J97.b) as to ' hat basic procedures
resalt in skilled outcomes. Ther recommend anticipatoyry r.le practice,
~ffective model ing, opportunities tor practice, etc.

\11 priesthood home teachers are usuall, assigned L' thear
leader to train 1 less experienced (vounZ, usually teenage) home
tedaching companion. Theretore 1t was decided that an i1deal method of
21v1n¢ the home teachers being trained i1n this proeram & chance to
practice. model, and recei.e feedback 1n an actual viork experience
as to sk them to train therr corpanions wn the skills they were
learning, hiie at the same time trving to apply the skills v ith the

famili1es they vere assivned to *1s1t,

WOFkShOE Ilewmentatlon

The bishop of a selected LDS ward (congregation) ras contacted
and the program +a3 presenteod to him, e then extended an 1nvitation
for the orogram to Le i1ntroduced and discussed at the next vard priest-
hood executie committee mecting. vhich 1s a meéeting of lay leaders
vho assi1st 1n program planring {or service by priesthood bedrers,

The literature (Danish & Hauer, 1973b) suggests that tielve
to fifteen is the ideal group size for this kind of interpersonal
sh1ll de.elopment. Therefore, the elder's quorum president called
tv.elte priestiaood home teachers and 1invited them to attend the viork-
shop. Dyer (1972). however, cautions that when selected indir iduals
are taken out »f a group for special training 1t has a detrimental
eftect on the rest ot the group. He recommends overcoming tils

problem by explaining the nature of the trainuing program to the



1.
ontire _1oup ul dalloving etersone to pdrticipate At some time., There-
fore. 1t &g suggested that this training ' ortshop become an ongoing
program vhich ould provide an opportunit, for participation to every
melchizedek priesthood home teacher at some point 1n time.

A preliminary meeting * a3 held and the participdants s.ere given
dn ori=-ntation as to the nature and purpose -t the program. The
actudl workshop sessions began the Collowing week. 4t the conclusion
f the tvel e veck program, anotner priesthood group i1n the same vard.
the hich priests. requested that they have an opportunitl, to partici-
pate. [ligh priests are priesthood bearers wiho tend to oe older and
more experienced 1n priesthood adminystrdtive responsibilities. Thus
gave an cxcellent chance to turther test the program and compare 11s
effoctiveness vath different ase and »axperience levels. HAnother

t elve veek program uwas then conducted vith the high priests group.

leltﬂti(‘u -

Time Constraints. 1] actire LDS priesthood hearers attend

an howr long teckly priesthood meeting. This appeared te be too shorct
a twme Dioc In vhich to implement any really effective (raining., vut
holding the workshop Jduring the reguiarly zcheduled priesthood meeting
had so many dadvantages (no conf{licting activities, opportunitsy tor
closer correlation vath priesthood leadership, etc.) that eacl session
was designed to be held to the one hour time limit. It was also
determined that the maximum length of time one could spend 1n the
'orkshop vwould be tuwelve veeks, This meant that a maximum of tuwelve

hours of training could be grven. Most {ormal training programs



presently bLeing used 1n anterpersonal skill deelopment are much
lenothier. but nothing i1n the 1iterature secned to dizcourace the use

>t a short trrm program such as this.

Lopense,  Some offecty e tralalng profrdms usé ' oYy erpensite

learming dids and materials. In order for this program tu have wide

acceptance it had to be delivered at little or no cost.

Uorkshon EvAaluation

[olluwing the vorkshop with the elders. a4 aronp oral c«valua-
tion .as made covering the total program. The oral evaluation
consisted of the i1nstructor soliciting responses from the group to the
follovang questions: (a) How has this workshup assisted rou 43 @
pricsthood home teacher? (b) What things werc the most helpful ftrom
the v.orkshop™ Due tou some scheduling conflicts. only ten minutes
vere alloted to this evaluation,

\ vritten evaluatien w33 2i1ven tu the high priests group which
save feodback on each session and the orkshop materials (seo« Appendi«
A and \ppendix B), The written fcimat wvas developed to aroi1d the
deticiercies encountered .ath the oral evaluation and was designed ic
provide helpful and specific positive and negative feedback. This
written evaluation proved to be a most important clement i1n the devel-
opment of, "3 llome Teacners Trainine Manual' because of the hiah priest
participants’' villingness to be open and specific.  \pproximatel,
thirty minutes 'ere aevoted to the evaluation during the last session

ot the wortshop. 411 of the participAnts .ere 1n attendance and were

ashed not to put their names on the ~aluations. They r.ere encouraged
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to 21' ¢ both positi e and neati e feedback,  Eacl zection o fF the
ecaluation a3 explamed o detarl and the participants . ere then
o1ven vharever time tioey needed to 11 oat therr e dludtion and mdac

ritten comnents.,

Serverdal areas ot evaluation rere completed, The 1nstrument on
lesson content and application (see \ppendix 1) asked for 3 self report
ot:  (a) hov helpful the trawning and communicatlon and relationship
shk1lls vere to the indy 1dual pricsthood home teacher, (i) ho much of
the suggested applicarion acty sties and skills +as used, (¢) hoo help-
ful the material on training a teenace companiun .as to the priesthood
home teacher, (d) hov much the companlon trdining material t1as used.

The 1nstrument on the use of specitic activities 1th the
ramily asked for a selt-ieport or their eirfecti eness, .1th open-
ended questions about hov the training workshop, o erall, could be
strengthened.  specitically. priesthond home teachers 'seve asked what
the;, Aappreciated most dabout the vork-hop as .ell as .hat they wi1shed
had been co'ered (see \ppendix B).

Okun's (1976) lercls of capabirlaity suggest a need for lay
helpers to hae a solid trundation in communication and relationship

ski1lls and a basic understanding o1 -tratcgies. The cvaluation was

designed to measurce hov well the orkshop met these requirements.



ClIal TER 4

EINDINGS AND HUMMARY

nglmn@ntlne the Proaram

In implementation of the vorkshop 1t vas most helpful to have
the priesthood leadership in the ward fully committed to the program,
Continued clouse carrelation t1th the quorum Jeadership tas neceszary
folloving 1mplementation to 1nsure thdat the principlées beinp Jiscussed
in the vorkshop vere bein¢ applied 1n the actual priesthood home
teaching si1tuation.

[t v.as alson discovered 1n the pirlot program. from comments by

Ccme -

vJ)

participants, that the instructor can be more etfective 1{ he 13
one from vi1thin the vard rather than an "outside expert." This relates
to the exportabilit: ot this program to ather congrecations. The tor-
mat 15 organized 1n such a way that any capable, sensitive adult can
function das the instructor thus gi' ing the program much s 1der appeal
and ararlability to other priesthood quorums than voula be the case
1r the success of the program depended upon specific rrdining or
personality of 3an instructor.

To maximize the eflecty eness of the transter of learning,
the uorksuop sessions . ere spaced. This "every-other-ueek'" approach
caused some probliems. The wroup didn't develop the cohesyvencss 1t
needed: us a result, t o menbers "dropped out" and there vas a general
feeling of 1nconsistency. It vas also Jdifficult to tollow up on

15



assiemced tasks. This same LUormat *a. tollowed vath the high priest
|

sroup and U [urther conliimed that Some continuity 1s lost b, skip-

piag ¢ cry ~ther eclk.

E- Aluatinz the Prooram

The deticiencies 1n the oral evaluatron vith the 2lders made
1t 1mpossible to Jdraw any usetul coHnclusion, trom the ral evaluation.
The written evaluation. on the other hand. provided 1 great deal of
helptul tecdback. Nine priesthood heme teachers vere 1nvol red 1n the
high priest group and 3ll nine respondel to the ovaluation.

In the portion of the evaluation meazsurinz tle etfectieness
of the fifteen concepts taught (see \pnendixn A) the participants
responded overivhelimingl, that the material vas helptul. 1\ sum of the

rcsponses 1s sho''n 1n Table Z.

Table 2

Evaluation >t Concepts Taught

B T e e

1. .Adequate previous knowledge -
mater1ai redundant 19

. Little 1t any previous knot-
ledge - material helptul 10

3. General previous hnowledge -
material helpful 106

Of a possible 135 responses only 19 thought the material as
redundant and nine ot those came from one single evaluation. There

a3 no clustering in the redundant responses to indicate a ueed tor
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climinating any ot the materidi. There vere 45 possible responses to
the apul ication portion of the evaluation. 3 sum of those responses

18 i n an Table 3.

Mnl« 2177 of the assiwned Lehaviors vere used and mammtained,
Seventeen percent ut the tasks vere tried but later dropped. In othev
words only 287 ol the assignerd tasks were actually applied in a home
teaching situation, In the author's onpinion, .o possible r«asons for
this low application rate tere: (a) the lack of fullow-up as a result

of the every-other-t.eek meetina schedule and (b) the lack of coordina-

tion i1th priesthood leaders as to what the assigned tasks were,

Table 3

Evaluation of Coucepts Applieq

L )

1. Used and maintained 12 217
2. Used but since «lropped A 177
>. Did not use 25 2°,

Tasks assigned to participants vere: (a) select a focus fam-

11y w.1th which to work during the course of the workshop (cach home

teacher normally vorks wvith four or five families), (bh) share a

tamily, activity waith the home teacher's family and the focus tamily,
(¢) f11l1 out a data sheet on each member. (d) hold a personal inter-
view vith the focus family father, (e) held A monthly planning and

training session with an aaronic priesthood home teaching companion.
A closer look at cach of these activities sihous & very even pattern ol
application. There did not appear to be any that ' ere "more desir-
able™ or "l-3s desairable" but. rather, a general lack ot motivation

and tallow through. The participants were generdlly consistent in



)3
their applicaton or non-application, To be more precise. siv of the
participants didn't use ny ol the suedgested applications. one used
*hem all for a short time and then sopped and .o used them all and
are sti1ll maintaining them., In other cords, some priecsthood home
teachers used the activities and some dian't.

Another possible reason tor the lov application rate may have
boen the low lewel of i1nterpersonal fkill development training in the
n1lot orogram. (Several written evaluations suggested this.) The
suggested tasks, o1t the exception of Lhe selection of a fucus fam-
ilv, all required high levels ot interpersondal i1miolvement., The
author teels that more concentration on the development of relation-
chip Luildine and communication skills would have given encouragement
and contidence to the pricsthood home teacher to follw through on
the assigned orkshop tasks.

The evaluation of the handout mat.rial ::35 *ery positi.e,
with 63 possible responses only tour were listed as "not helpful.”
\11 tour vere from different evaluations and none of the four ".as for

the same item (qee Table 4).

Table 4

Fvaluation of Handout Material

ppiiaelEE ey - . .. sl
i —

1. Very Helotul 29

o

Helpful 27

2. Not Helptul 4

e e e i S e el e — e el ———————e—— e e e e e,  sE—— e — e N
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In the J[)Pﬂ—*:’ll(]i"‘l] qu%tmn%. T pdth’)rn--‘f Pn1er,1+3d: I:CH a need

-

toy the instructor to [ollor up move conzistently and obtain stronger

commitrents Prom the participants, (h) @ ddesare for more specitic help

1n de clouping interpersonal skills.  Sowme >t the ~omments vere: ''get-
ting definite commitments:" "making the families {eel at home 1n therr
ot.n homes;" "meore information on how to help 1dovs:" 'more coordira-
tion hetieen 1nstructor dnd priesthood leaders:™ "more 1nterpersonal

sh1lls deelopment needed to help the priestlond lhiome teacher 'break

the 1ce' and 'tuake conrrshl!'."

These comments contirmed manw of the obsec ations of the author

and werc intluentidl 'n the revision of the pilot program tc 1ts

present [oym,

Revising the Program

The data compiled from the uritten evaludtion comoined vi1th the
experience 2ained from tt o pilot programs resultcd in some changes in
the tinal product. The major change was the addition ot Si1x Seminars
to deadl specifically vath interpersonal skill derelopment. These vere
scheduled to be held on the "in-betveen'" weeks ot the workshop thus
overcoming the continuity problem observed 1n the pilot program. It
1S hoped that these seminars will add a depth to the total program.
Their need vas [elt by the iInotructor and suggested by the participants
1n the pilot program. Their addition also appears consistent with the
suggestions ot Okun (1970) for the tra:ning of lay helpers. A student
manual entitled Interpersonal Communication--a Skill Development hork-

bouk (Heaps £ Rhode, 1974) will be uzed 1in these seminars. It was
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selected because ot t3 content | brevrt.. cost o nd availabilat,

Perhaps the inclusion of these zcmiudrs emphasizing intor-
rersonal skill derelopment requires some justilication. Semindrs one
and t o deal wath empathic listening and vespondin, LEvcer:; traiing
program ur cved (Brammer, Carkhutf, Danish. & Olkun) sar listening
and responding shi1lls as praimar:, tools 1n any helping relationship.
Consequentle, trice as much time 13 ~pent 1n this area as 1s dcvoted
to any other,

~eminer three covers obeer ation shills and leveling swills.
\ccurate ubser-ation forms the basis tor any counselor 1ntervention
and assists 1n avoiding useless assumptions. The ability to obscrve
and drauv accurate conclusions [rom obhserations (particularly non-
verbal) 1s vital 1n any helpinp relationship. Levelirg 211 e3 one the
ability to '"check out'" one's obser-ation and to boldly nd openly
build a meaningful, trusting relationship (Merton. et al). Okun (1976)
suggests that building the relationsliip s second n i1mportance only
to developing communication skills and that 1t 15 prerequisite for
success as a lav helper,

Seminar four assists the participant in developing the abilit,
to communicate sensitively. According to Okun (17°76), this would Le
among the most basic skills requisite for success as a professional or
non-protessional helper.

Seminar five is the last one dealing with interpersonal skills

and is also tocused on developing the abilit, to communicate better,

All of the seminars added to the pilot program then, provide skill
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Works hi)p 1

Seminar 1
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hWorkshop 2

Seminar 2

Seminar 3

Workshop 2

Seminar -}

\lorlkshop 4

Seminar 35

Workshop S

Seminar 6

Workshop 6
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Topic sequence of "\ Home Teachers Trainine Manual"

\RE4 O FOCU -

el

MotivAation

Interpersonal
skills

Motilvation

Interpersonal
skills

Interpersonal
ski1lls

Bui%glgg_

rapport
‘rapport

Interpersonal
skills

Patriarchal
systems

Interpersonal
sk1lls

On-the-job
training

resources

Motivation and

commitment

yPLCIFTIC CONTLNT

Duties of a home teacher
and goal settring

topathetic listeuing and
responding

-

Priesthood Correlation
and home teaching

Empathetic listening and
responding

Observing and levelins
- -

e e IS —

Total involvement waith
the tamily

Descrabing thoughts and
feclings

Understandineg the roles
nf fathers and priest-
hood home teachers

Giv ing and asking [or
responsible feedback
Trajning aaronig. priest-

Tt o aigy s T g

How to find help for
{ami]lies with special
needs

Snaring 1deas and feelings
trom the semirars and
'\ OI']\ShOpS

-

During these semindrs the participants will complete the exercises
outlined in the workbook (Hedaps & Rhode, 1974).



development 1n the most basic dreas ot cormmunicdation and relationship
de elopment described 1s bewing 5o wmportant L: Oknn (1970),

The areas of emphas:iz vere increased trom the original four to
1% and are outlined 1n Tahle S, Some changes v ere made 1n the tork-
shop sequence. It +as the author's obser ation that the participants
necd ta he more i1nvolved in the first wovkshop session. Theretore,
some moditfications vere made in trorkshop three and 1t ' as placed 1n
the first position. This made 1t pnssible tour the participarnts to
hdve some input winto the total proaram durinz the first session and to
set some gouls together. The author also cbserved that more time was
needed to develop a better rapport '.1th the tocus family. Therefore,
sessions (vo and tour ' ere interchanded. ae instructor also sensed
a need to provide some instruction on hov to rccognize those wath
snec1al needs and what to do t. help them. This Lecame the topic for
SEM1INAr »1X.

A meeting vas held 's1th the bishopric, including the executive
secretayr: , to obtain theixr teedbaclk oun the revised format. They gave
approval to> the amended program, There vas some concern expressed by
the priesthood leadership that twel'e 1eeks was a long time to take
the participants out ot the regular quorum meeting and they recommended

that a fev minutes be rescrved at the beginning of each wourkshop

session to conduct necessary quorum business,

Recommendations

It vvould have been i1nterestinge to have obtained some teedoack

trom the home teaching families ot the workshop participants. In the



Final analysis. the 1eal evaluation Hf this kind ot training 13 the
outcome obser-ed 1n the lites of those tamilies  hon priesthood home
teachers are trained to help. Persondl inter jees ath the corkshop
participants vould have been another viluable appreach in obtaining
worthihile wntormation on the effectir eness of the pilot program
Future implementation ot thig program lends i1tsell very vell
tc empirically lhased studies vhich could measure the effectiveness of
the training program in bringing about change .n the lives of both
priesthood home teachers and the families the' ser.e. One possible
approach to an empirical study could be to randeml' select two tamil-
1eS assigncd to each ot twenty randomly selected home tcachers. CGave
each of the forty tamilies a pre-test vhich measures their level of
Church activity. tamly cohesiveness, etc. T[olloving this pre-test
the families could be compared, using dny common matching variable
such as family prayer or family home evening. T[he matched pair could
then be randomly assigned to either the evperimental or the control
group. The home teacher could then be taken through the training
program dpplving the principles he learns wvith the experimental family
assigned to him and withholding anv application of workshop principles

to the control group tamily assigned to him. At the conclusion of the
twelve-veek program a post-test could be administered to the forty
families and a comparison of the data made usins a simple paired T

test.

Summars’

——-—————-—é

This prouject gae the author an opportunity to bridge the guap

betv'wen academsic kno' ledge and practi:al applaication. The findings
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hdave had a sieniticant Impact on the final product. "4 Home Teacher's
Trainina {fanual." and ha'e lent encouwrdazement to the possibilit: ot
naking adespeead use St this provrim theguchout lucal units »f the

Church.
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PRLEACLE

with the preevressive unvelling of the Priesthood Correlation
proeram, the tramil. unit has ecweroed as the center ol tocus. We ha e

o T S - - '--_"'I—l"'-"'--.

come to understand that the tamily unit 13 the 3inple most wnportaat

g, — — ——1
— —

organization in time or eternity., The perpetuation of 1ts exastence

P— d——
- impp———. - - - - T e e ay SRy gt A - -

and the maintenance ol 1ts solidarity have become the primary tunction
ot the Church and all of 1ts proarams,

C.en a casual sampling ot families in the Church vould re.edl,
hower er, that mdny are not functioning as :ell as thev vould like, In
tact, most ramilies frequently tace stress situations which cannot be
coped with alone, It 18 1n this setring that e begin to understand
the vaital role of the dj“»‘lnt‘l}‘ sanct oned tamily support svstem known
33 the Priesthood Home Teachirg Progprdm. 1t becomes the rehicle
through vhich all the resources of the Church can be bronught to the
aid of 4 single family unit or any member thereot.

Each active priesthoud holder in the Church 13 given a home
teaching assimment, nut few ftunction as well as they mght 1f they
better undeirztood hou to be more helprul to the families they serve.
This manual ha= been prepared with the hope that many priesthood home
teachers wish to increase their etfectiveness and ability to help
people and strengthen {amilies and 1n so doinp, realize the joy that

comes through this kind of service,



INTRODUCTION To THE UHANUAL

This manual has Leen develosped for use 1n the me lchizedek
priesthood quorums 5t the Chucch az ap aid to quorum leaders in train-

1n3y priec<thood home teachers,

The manual has been or2danized so that the instruction can he
o1 en by oan capable melchizedek priesthood holder. but 1t would be

helpful 1t the 1nstructor had some experience 1n human relitions

Skhi1lls.

Lach ses3ion 13 designad to take 50 - €0 minutes, maling 1t
poss:ble for this materidl te be prescnted during the regularl:
scheduled priesthood meeting., If this 1s done the lieklihood ot con-
tlicting 3ctivaties 1: eliminated and the pronavility of increas:d

pairticipdtion 1S enhanced.

Althouah this material could be prescnted to an entive quoruin
at once . 1t 13 suggestred that selected groups ot 12 participants at 3
time he nstructed ard that 1t Le an ongolng trairing program similar
1y the teacher development basic course. This structure gi'es the
1rstructor the opportunity to maximize the effecti eness ot the sem-
1nars vhere group interaction and individualized attention are of

Jreat ymportance.

The training program corsists of two parts: torkshops and
Sem1nars.
Wockshops. Each vorkshop contains several concepts v hich

are presented and discussed. Follow-up tasks ar assigned. These

S
g



then can be 1mplemented L the priesthond home teachcr 3n ap actual

home teaching setting.

Semindrs.,  Semindls Are held to aelp operationalize and 4pol:

concepts trom previous lessons and to de elop wd practice specitic

helpine skills.

[t 1s 1mportant thuat the participdant be g1 en time to 1nter-

nalize and appl: the things he 15 ledrning to his ovn priesthood home

teaching assimment. For optimum results the training program should

he scheduled
e ek
Weel
Week
Weel
Week
Week
veek
Week
Weelk
eek
Week

Week

as tollows:

One 1‘01"k8hﬁp )i
Luo seminay 1
three ' orkshop 2
four seminar 2
tive Jeminar o
S1< vorkshop 3
soven seminar 4

e1ght  sworkshop 4
nine semindr S
ten vorkshop S
eleven seminar o

twelve workshop 6

Continuity and consistency are important as the lessons are

progressit e 1n nature. It v1]J1 not hurt, hoverer, 1t a i ee

o

k 15 skip-

ped bhecause of a stake meeting or a conference, It may eren help, as

1t wv1ll Le Q

challenge for the participants to appl:r all of these



concepts 1n such O compact tine frame a3 15 Sltered L the tvel:e-
verle schedulc,
There dre several thinegs thich must be taken care of prior to

the first meeting w order to Insuse success ot the program.  The, are

113ted here 1in checiklist toxrm.

Read through and ¢ain an understanding of the total program.

Ry

Ohtdain a commitment to the program by discussing 1t 1n detail
w1th the Ward Priesthood Executive Committee, 1his discus-
21on must 1nclude the ¢ost ot the progran.

Call and set apart a capable ard qualified instructor.
Calendar the entire prcgranm.

Order all materials.

<IN

Film, "\re Y~u Listenine" (seminar 1)
vorkbook. "Interpersonal Communication,' one per

participant (seminars 1. 2, 4, 5). Cost. +2.50

BYU Bockstore, Prot o,

{s,

(approximately), \ddres
Utah, 8§4002.

Film, "LDS 3Soci1al Sertices" (Seminar o)

(The {ilms mav be aviilable in the stake or regional

libraries, The Social Services Center may also have

them. If nut, they can Le ordered from Brigham Young
University, Department of \udio Visual Ser ices, 299

Herald R, Clark Building, Pr,vo, Utah 34602.)

0. Make the bishop aware cf the topic and time of his presen-

tation (seminar o).



: Call and commit 12 melchizedek priesthood home teacliers to

mike up the croup.

e

: Laplain the nature and the purposc ot rhe program to all

priesthood holders not presertls participating.

Steps 4 through 8 11l need to be repeated ever: thice ronths

1f this 15 set up as a continued proZram,

lote to the Instructor

\s 13 the case ' 1th must cttectir e teaching, the i1mpact from
these lessons will probably be "eaught'" rather than '"taucht." It 1s
1mcumbent upon the instructor. then, that he be "converted'" to the
priesthood home teaching program. lle must also be applving these
principles i1n his oun home teaching dassignment.

Just 4as 1t 15 hoped that the application of 1deas gleaned from
this training program w111 Assist home teachers to work meore effectite-
1, +.1th families 1t 15 also expected that these teachings will be
magnified in the eves of the vorkshop participants in direct propor-

tion to their acceptance and use by the instructor.

Manual Format (refer to ' crkshop 1 while studying this matcrial)

Each workshop has a scripturnl theme vhich should be studied
to catch the "vision" of each particular session. This 15 followed by
an "Introduction to the Instructor" section vhich gi1ves 1nsights and
he Iptul suggestions to use 1n preparing eacls lesson. | complete list

of all the materials needed tor each rorkstiop 15 then given.



The lett nand (oJumn ot the ontlines g1 es a step-by-step
teaching sequence,  Each statement n parenthesis 13 1ntormation tor
the 1nstructor., E.ervthing that 13 underlined 13 to be . ritten on
the chalkboard (a suegesteu chdalkboard (Hrmat 1s the last pdge of the
outline fHr cach session. Statements 1n quotation marks are suggested
questions to be asked by the i1nstructor.

This tormat 1s a cuideline, It 1s not mcant tou Le restrictive,
The 1nstructror should feel free Lo 1nterject his Litn personalit: 1nto
each +orkshop arter thoroughly stud,ins the material. Lach of the

vorhshop's concepts should be tausht clear],.

Discorery Learning

1 discovery learmang technique known as "motivating into the
scriptures' should be sStudied and practiced until 1ts use becomes easy
and natural. Basically 1t requires the participant to go into the
scriptures to find ansvers to questions asked bv the instructor. Don't
be tempted to have participants turn to a particular passage and read
It together: rither, vrite a retercnce on the board, ask a question,

and a1t for a response bhased on insight gained frcm the particular

passage refered to. This approdach iy used constantly throughout the

workshop and is an exciting *eaching tool when properly used.

Handouts and Overhead Transmarencies

The 1nstructor 1s responsible for the preparation of the hand-

outs and overhead transparencies for edch session, The materials to
be duplicated are included 1n the manual. Each of these 1tems 13

labeled (Handcut) or (Transparency) and 1s located immediately



')
tollos ing the lesson outline vath vhich 1t 18 used, This preparation
cdu Le accomplished economicall;, vath the aid of almost any electronic

duplicating machine. There is proovabl: one 1n the stake meetinghoust

L]
-

Librar:.



WORK™HADP ]

. SHCCOR THE WEAK, LIFT UP THE HANDS
WVHICH HANG DOLN, 3D STRENGTHEN

THE FEERBLE KNLLs.
DEC SL- 3

Introuguction to Instructor

In this farst lesson vou establish the tone of the entire vork-
shop. In concepts one and tvo you ¢1' ¢ the 1ndv.1dudal priesthood home
teacher the opportunity to examine his own pertormance., Durinyg the
discussion . hich establishes the *alaidity of concept three, the aroup
must come to a realization that nothing 15 being i1mposed upon taem but
that they have a hand 1n establishing their own imotivdation and commit-
ment to this program. If this tirst session 15 nandlea sensitively, the
participants + 111 leave committed to a worthubile program to vhich they
have g1ren some 1nput. As jou conclude. share your expectitions tath
them. You shculd talk about the task oriented format: the progressive
nature ot the lessons. the 1mportance ol regular attendance dnd the
excitement and anticipation you feel in tvorking together as a zroup to

become more competent and confident pricsthood nome teachers.,

Materials Needed
1. Scriptures (instructor and participants)

2. Chalk. chalkboard and eraser

10
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Concept 1: T nust liave charity to sacceed 1th my tocus ramils

\>K: "Hov, many ot us haven't done evervthine ve knov we should

as pri=sthood home teacliers”™ Why not™"

LIST ON CXCUSES

CHALKBOARD (11st all excuses.)

WRITE ON RECAL RFASON (Moroni ~:40-47)

-——-—..-.——-—-—-.—-—-—-—A————————-———-———-—-——-————L-

CHALKBOARD: I nced to 1ove them more!
ASK. "Hot. do T know that's true™"

WRITE ON Charity Never Faileth (. 4n.)

_——4_—#——__—___-

CHALKBOARD

1SK - "Hov' do I obtain this ¢gitt ot charzty™"

(Pray unto the €aither vith all energy ot heart.) (. 48.)

WRITE ON Aliny 34:23.

CHALKBOARD:
ASK: "Is praying for them all that I need to do’"
WRITE ON he learn to love our families as we pray for them and

CHALKECARD: ser.e them,

Concept 2: A priesthood home teaclier has a specitfic scriptural com-

MmlsS1on

VRITE ON DEC 206:47-S5,

CHALKTOARD .
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\SK "lbhat six specafic rhim s dare priesthood home teachers

responsible [oe?"

WRITE DN 1. Vis1t the home ot edch member
CHALKBOARD- 2. Yatch aver. be vath and strensthen them

3. See that there 1€ no INnlqult
4. LExhort them to DL

5. Lxhort them to dttpqg to all family Jduties

M_m

., See thdt all members deo theilr dutvy

DISCUSS: (Discuss each respensibilit,. in some detail. The purpose
15 to see that e,ach priosthood heme teacher understands
his duties and wvisualizes clearly the great responsibil-

1t this 13. Thais w11l give ham the opportunity to

imternally assess his present level of perlormance.)

Concept 5: To becume an effecti e priesthoud home teacher I must be
*111ine to make some changes,

(Vs a group. set some 20als that can be vorked on together.
List all suggestions on the chalklourd, vorking together to retfine the
sodls 1nto A workable list. tlake a permanent list thdat can be used to
check against at the conclusion of the workshop. These goals will
have to be adapted into the v orkshop material or emphasized 1f they
are already covered in the vorkshops and seminars. At the conclusion
of this 30al setting session spend some time explaining the nature of
the vorkshop, the tormat and the expectations you nave as the instruc-

tor. This w111 be a ke factor in the success ot the entire wcrkshop.)



CHALKBOARD
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Thenrr MORE .

\/\/e. Ieavn —L—o loue OuyYy p&m: l1es as we Pray
'FDV -Hne,m anal Sévrve *Hnem

SPECIFIC DOTIES OF A HomeE TeAcHER DRC 20:47-4S

[ \f{:‘»i{* +Hae lhome of eachh member
2 Watcl, over, lbe w i+, condl S‘{’remqf'ﬁ.er\ "qunf\

3. See Huat Hiere 1 o 10 6(.)"‘{‘&1 d-mong +Hem

4. Exhort them to _
5. Eil«owf' +‘Lew€m ~+0 md lo all Loom ILT du'}'!e_s

b. See +hat all members do Hhew duty
L\si* o-p W ovles L»of) C—OQLS

< lg,(

S

|

Movoin)
1 48

Almac
34'28

cr



SEMIHNAR 1

Introduction to Instractor

The seminar portion of the Priesthood Home Teacher Workshop 1s
designed tu aid the priesthood home tedcher 1n developing zpecifrc
interpersonal relationship skills. Your most important functions ‘.11l
be to model the communication skills being presented and to encourage
and tacilitdate the learning of the participants. lHanagement of timne
w111 he - ery jymportant. Don't make anvone feel rushed, but don't

allot. time to bLe wasted. Keep things moving and happening.

Materials Needed
1. 10 mm projector, screcn and empty reel
2. Film: "Are Your Listening™"
3. Copy uf vorkbook, "Interpersonal Communication--A Skill
Development Worlibuck." {or instructor and each partici-
pant

4. Pencils and paper tor each participant

* This w1ll have to be ordered from BYU if a copyv 1s not housed
1n the stake or regional film library.

¥ These will have to be ordered se.eral we¢€eks 1n advance. Per-
haps the ward will purchase them and then be reimbursed as

you collect the monev trom each participant.

14
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"Erery, other reck e v 111 meet 1n 3 scmindr c.hich vall
tocus on the derelopment of A specific i1nterpersonal
k1ll. s v e become proficient 1n the use of these

sh1lls, all ol our interpersonal relationshiips should

be enlianced and vie should be able to 'work more ettec-

tively v1th people.”

(Introduce the filim br asking the participants to look
tor specific behaviors demounstrated 1n the film that
they do well: also have them note behaviors that they
Pass vut pencils and paper to each

don't Jdo very vell.

participant for them to make notes.)

(\t the conclusion of the ti1lm ask the participants to
share some of their positive and negative observations
of themselves. Spend no more than five rinutes discus-

21ne these 1deas and conclude .1th the 1dea that there

15 room tor 1mprotement in the tay each of us commun-

1cates, )

(Pass out a copy ot the workbook to each participant,
explaining that the exercises in the book will help
de.elop the positive skills they obhserved in the film.

Read the preface together.)

fUsing the pencil and paper sou've already gi.en them,
ask each person to write his name se'eral times. Then

ask them to ".rite their names se.eral times using the
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hana they, do not normally «rite vith.,  Point out ho
aheard 1t telt, Cxnlain that some of the activities
during the seminars t'1]1 seem dvhtard at tirst, but that
vith practice theyv can become 4s useful and eas: as an
other shills <hich ha ¢ been mastered. DPoint out that
these skills w11l help us tu be better hushands, fath-

ers dand priesthood home teachers.,)

(MOTL *- At this point vou vi1ll need t> take care of {inancial arran-

gements unless the »ard s paving for the books.)

DIVIDE INTO (Divide the participants 1into grsups ot three and have
GROUPS: them proceed * 1th the first lesson accordinz to the

instructions 1n the torkboolh. Ha e them cover as much

as possiblc beforc the hour ends.)



WOILNTHOD 2

. O RLTHURN TO THAT POt LR
WHICH SHE HAD LOST
DEC 117:1%

Intraoduction to the Instructor
The concepts 1n this 1esson w1ll be nevw to some 1n the group.
tHake certain thdat the, erasp these hasic i1deas concerning Priesthood
Correlation, prie<thiood home teachine and their relationship. Make
sure thev understand the assignments that accompany this lesson and
then tollow up with a phone call atter a couple of davs to encourage

them to accomplish the tasks.

Materials Meoded

1. Handout (statements about Priesthood Correlation)

-

2. Chalk, chalkboard and eraser

3. Scriptures (instructor and participants)

4. Handout (Priesthood Corrclation quiz)

S. btvtra pencils

o. Overhedd projector

. Screen or vall to project on

8. Overhead transparency (McConkie Article IX)

9. Papers for focus tamily selection
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NOTL. As the brethren come 1ny hand each one a small pirece of paper

and 1sk them to vrite the name >t the one famil: assigned to them that

Al —

neads them the most right nov . Alter all ha.e done this, but prior to

begrnnino ., explain that this 1s to be their "{ocus'" tamyl, for rhe

next three months. Evcrything learned ana »\perienced 1n this vork-

shop 1s to be used to strenathen this one tamilv., This 13 the tamily

the: are tu hare in mind as you discuss the vorkshop material todav,

CONCEPT 1 - PRILSTIOOD CORRELATION IS A RECENT REVELATION OF VITAL

[MPORT ANCLC

LWRITL ON Nothing 13 so powertul as an ided w.hyse time has come!
CHALUKBOARD -

DRAW ON (See 1llustration at end ot this lesson materidl.)

CHALKBOARD:

PASS OUT (Pass out handout on Priesthood Correlation.)
HANDOUT :
ASK: "Az I read the following statement, ser 1f vou can dis-

cover vhat old 1dea has oeen recently revealed through

the prophet.”

READ: _ARTICLE #1°

My mind has been filled uwith the realization that
1n 1964 and the year just preceeding we have been re-
ceiving as pertinent and 1important divire direction as
has been given to the Church 1in any similar period in
1ts history through tlie prophet and leader who now
presides as the presiaent oi the Church. You may
recognize 1t 1n some of the developments we know as
the correlation program. You have seen it being
unraveled bit by bit and vou will see and hear more
of 1t. {Hurold B. Lee, Conterence Report, Oct. 1964,

37.)



WRITL ON

CIALKBOARD -

49
(4s the group responds rite Priesthood Correlation in

the Llank bhenedath the liehthulh . )

CONCLPT 2 - PRILSTHOOD CORRELATION HAS SOHE VERY IHMPORTANT PURPOSES

D FUNCTIONS

ASK

OPTIONAL:

WRITE ON

CHALKBOARD.

"Listen for the three mdajor purposes ot Friesthood Corre-

lation as outlined 1n this statement by Pres. Tanner."
ARTICLE K2~

Priesthood Correlation 1s the closest ovlueprint
y«t 1n mortalit' to the plan presented 1n the grand
council 1n heaven befare the t.orld v:as created and 1s
the most eftective urilization thus far of special
Kevs given to tihe Prophet Joseph smith in the Kirtland
temple. The Frophet Isaiah forsaw the time 1in thich
ve are not. 11 ing .1th the development of the priest-
hood administrative system through the present
correlation program, I feel that he had reference
to us and that the question and answer evchange
referred to oy the Prophel Joseph in Section 113 of
the Doctrine and Co' enants has refierence to us nov,
Priesthood Correlation 13 asking the priesthood mem-
ber and the priesthood leadership to put on the
strength of the priesthood and to assume full respon-
sibility uith the pover at their disposal to build
up the Church and eventually the Kingdom of God here
on the carth. Priesthood Correlation is to prepare
A people for the second coming of Jesus Christ. (N,
Eldon Tanner. Pricsthood Genealegy Committee Training
Session, Dec. 19063.)

{f time permits you may :ant to read and discuss D&C

113:7-8 at this tine.

(Ask {or responses to the statements just read and

write the three main purposes on the board:)

1. DPut on the strength af the Erlpsthood
2. Use the Drlpsthuud poL er to build up the Church

flnd then the- I(ing(lom

3, Prpgara ) Eeoglﬂ to meet Christ



EXPLAIN: "Some additional gZoal. ot pri«strhood (orrelation vers
understood and explained over 5Su vears ago by Pres.
Joseph F. Ssmitli. The time a3 not ritht tor i1mplenmen-

tati1on during his day, but 1t 15 now."

.

‘Article 3
President Joseph F. Smith declared: '"We expect
to see the day. 1f we live long enoupgh (and 1f some
of us do not 1Ii.e long enough to see 1t, there are
otherzs who will). when e «ry council of the Priest-
hood 1n the Church ol Jesus Christ of Latter-dav
Sa1nts will understand 1ts dut.; w1ll assume 1ts own
responsibility., wilJl mazgnity 1ts calling. and {11l
1ts place i1n the Church, to the uttermost, according
to the 1ntelligence and ability posessed by it. When
that day shall come. there 111 not be so much neces-
sity for work that 13 now being done by the auiliary
organizations, because 1t will be done by the regular
quorums of the priesthood. The Lord designed and
comprehended 1t trom the bLeginning, and he has made
crov1si1on 1n the Church vhereby every need may be
meét and satistied through the reeular organization
of the priesthood. It has trulv Leen said that the
Church 1s perf{ectly organized. The only trouble 1is
that these oruganizations are not fully alive to the
ovligations that rest upon them. When they become
thoroughlv awokened to the requirements made of them,
they will ftulti1ll their duties more ftaithfully, and
the work of tne Lerd will be all the stronger and more
powerful and influential in the world.," (Gospel Doc-
trine, Deseret Book Co., 1973, 159-100. Quoted by
Bruce R. McConkie in, "Let Every Man Learn His Duty,’

1

17.)
WRITE ON 4. Organize and carry out the work assigned to
CHALKBOARD ; the Church

5. Encompass all orpanizations and programs

CONCEPT 3 - THERE \RE THRLCE BASIC GOVERNING PRINCIPLES INVOLVED IN

PRILSTHOOD CORRELATION
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QT "Pass out Priesthood Correlation uiz and allov group
2-3 minutes to complete. The correct ansvers are: 1,B:

2,B. 3,ALL: 4.D.)

EXPLAIN: "You may vant to make some changes in some of your ans-
wers as ve go over the governing principles involved 1n

Church Correlation."

OVERHEAD (Show. ¢verhead transparenc. ;ﬁcConkle Article IX. p. 23,
TRANSPAR- Let Etvery Man Learn lhs Dutv. and reveal stdatements one
ENCY: at a time, reading each one carefully. After reading the

tirst tvo, stop and ¢o over the quiz.)

ASK: "Wwho changed their anser on question one? Why™'t (Do the
same for all four questions discussing until all feel

comfortable with the newv 1deas.)

WRITL ON Total Church Program Exists to Serve the Family

CHALKDOARD:

CONCEPT 4: THE HOME TEACHING PROGRAM IS THL LIFE-LINE OF PRIESTHOOD

CORRELATION

OVERHEAD: (Reveal and read statement three.)

DRAW ON Total Church Program ard Familv
CHALKBOARD:

ASK: "Where does home teaching tit into this drawing?"
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DRAW ON (\3 sroup responds dravr in line betieen Total Church

CHALKCOARD - Progrim and Familv.)

—_—*———-—_—_—_-_—‘—

CONCCFT ¢ - THC MELCHIZEDEK PRIESTHOOD HOLDER MUST CARRY POWER INTO

HIS PRIESTHOOD HOME TEACHING ASSIGNMENT

WRITE ON The Priesthood Home Teacher
CHALKBOARD: D&C 2042

D&C 124:1737

ASK: "What are t.o of the assipnments given to an elder bv
the Lord™"
WRITL ON (\s the uroup studies the tvo passages of scripture

CHALKBOARD:  vrite on the board:)

To Watch Over the Chuarch

Standing Miniaters

READ AND "Brother Bangerter has given some additional insight 1into

DISCUSS: these duties: "
< ~
LARTICLE 4

I vould like to ask tonight. "What kind of a
testimony do you have concerning the pover of the
priesthood”™"

How many brethren here are home teachers?
Would you please raise yvour hands” Those of vou
who are listening 1n may also raise your hands.
Nov' since ve have just closed out the month of
September, how mdany ¢t vou hume teachers '"got jour
home teaching done”™ That is a very poor ivay to
refer to the comprehensive mission embodied in
home teaching. By detting us to ask, "Did you get
your home teaching done”" the devil destroys QO
percent of our ctfectiveness., All that question



WRITL ON

CHALKBOARD:

Il

1mplies 13 a quick 1351t the last day ol the month
50 that we can send 1n the report.

Five vears apo 1f vou had ashed. "Uho's the
'minister' of vour Church”™" most of *.ould have ans-
vered, "Oh, the bishop.”" Today te can't gi.e that
simple ansver because we knou that many ot the duties
hate now. Leen shitted over to the clders, vvhere the
revvelations say they righttully belong. Now a vard
should have at least rifty '"mnisters' in place ot
the one we though ot a4 few vyears ago.

Now think of the increased povier to carry the
gospel for.ard when fifty men do their dutw as the
bishcp has done 1t 1n the past.

"Oh, but the home teachers won't do 1t." Well,
do vou have taith wn the Lord's system or don't you,
and vwhy not try 1t?

To further mention limited understinding concermn-
ing the priesthood. I refer jyou to an incident common
1n the fast and testimony meeting. Someone frequently
21 e3 the experience that a relative or friend vas
very 11] and the elders vere called in to administer
to ham., The person was healed. And so we say e
have 3 testimony ot the poter ot the priesthood.

Now please undcrstand, I do not belittle, the
virtue of this sacred and wonderful ordinance. It
frequently mean3 the dif{ference betueen 1li1fe and
death for ourseles and our loved ones. and I have
vitnessed its marvelous 1nfluence. But why limit
vour testimony to that”? Why not a3 readily send the
clders to administer help to the father whose son 1S
about to die spiritually on drugs or alcohul? Why
not call on the priesthood to bless a home that 1s
about to die through divorce or transgression? VWhy
nol administer through the priesthood to those who
love the vorld more than God” Why do we blithely
say, '"We did our home tedaching" when half of the
families in the Church ace 1n 3 conditron to be
"wasted"” when the Savior comes because they have
not been "sealed up" to etermdal l1ife? There is a
ministry here for the elders far more extensive than
that of laying hands on the sick. A person healed
of bodily sickness will eventually btecome sick again
and die. When you administer the gospel, the cure
can be permnanent. (W. Grant Bangerter, The Ensign,
Nov. 1975, (0-70,)

Priesthood Home Teachers Must Carry Pouver Into Thear

:\S S1 ghm(:’nts

LW
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READ AND _ARTICLL s

DISCUSS: The melchizedek priestlood president, vho 13 1n
no3l cases the elders quocum president, must see that
the ftulness of the syspel s administered to every
nember ot the Church. That 1s the function of this
prinsthood. He shculd administer the gospel person-
ally and through the "standing ministers" in his
quorum, now called the home teachers. If sou don't
believe 1n that system and 1f you don't use 1t, -ou
don't have a true testimony ot the power of the
priesthood, and jyou cannot succeed. If you use this
system and are faithtul. rour success 1s puaranteecd.

(. Grant Bangerter, The Ensign, Nov. 1975, ~0.)

WRITE ON Success s jgquaranteed 1 taithfullwv executed.

CHALKBOARD

READ AND Priesthood correlation 1s that system of Church
administration in ~hich we take all the programs of

DISCUSS: the Church, brine them to one tocal point, wrap them

\n one package, operate them as one program, i1nvol-.e
all members ot the Church i1n the operation--and do 1t
dll under priesthood direction. This concept 15 easy
to understand but difficult to operate.

For a hundred years or more our approach to zer -
Ing our fellowmen has been: '"Here 15 a group of
people who have problems and necd help. Let's create
a program, set up an organization, and call some penple
to work with them." ‘ive have said, "Here are some
aaronic priesthood bovs who use drugs: here are some
others who do not cbserve the Sabbath; here are some
returned missionaries vhose ftfaith i1s threcatened by
courses in evoludation--and 30 on. Therefore, wc must
have a great danti-drug program, a great Sabbath obser-
‘dance campaign, a new program to harmonize science
and religion for ¢college students--and so on."

All this is a poor approach. It is not in corre-
lation. Our response to problems 1S no longer one ot
creating nev programs. Now e straive to use the
revealed priesthood organization to perfect all the
Saints. no matter that thcir needs or problems.

The basic principles of priesthood correlation
grovw out of this statement: The family 1s the most
important organization in tine or in eternity. The
Church and all 1ts organizations are service agencies
to help families and i1ndividuals. Home teachers



READ AND

DISCUSS:

CONCLUSION:

/

2 of

represent the Lord, the bishop. and the priesthood
leader 1n making available to the tamily and the
1ind11dudl the help of the Church and all 1ts or-
ganizations, (Bruce R, McConkie, Let Liery Man

b

Learn His Duty. 3.)

m

ARTICLE =

I bear vou mv solemn vitness that I knov that
God is directing this vork today and revealing hais
mind and w111, The lieht 1s shining through, and
15 e can get the priesthond now to come alire and
to put into tull gear the full strength of the
priestihood. we shall see some of the most wondertul
developments and some of the greatest things hap-
peti to the forces which the Lord can set in motion
that ve have every known 1n this dispensation,
(Harold B. Lee, Conference Report. Oct. 1962, S3.)

"The tollovwing account 1s an illustration ot how priest-

hood home teaching should be done:"
CARTICLE R

When my husband and 1 were converts of just four
or {ive months, ve recei1ved a +visit from hour home
teacher, Russ Jost., tHe was all enthused about a new
class called 'Project Temple'" and described 1t to us,
quickly cdpturing our interest. Illowever, we heosita-
ted to commit ourselves to another n:ght awvay from
home each wechk.

Our home teacher told us not to vorr, about any
preparations. We just had to be reddy to leave by
":15 p.m. each Tuesday until the course was completed.

Brother Jost kept his word and went the extra
mile. Fach week he would arrive with a babysitter
and take us to our meeting. It was fun, and he always
vent home happy. One day he asked me to sing a duet
with him as the opening song at the next meeting. I
can't sing, out he came over to our house several
times to help me learn the song. He taught me each
note., telling me '"hen to go up or down, and [ still
couldn't sing! A\t the meeting I sang so low it
sounded more like a solo by Russ Jost.

But the Lord's work v.as being performed because
the song ve learned (and my whole familyv knew 1t by
heart before 1t vas over) vas '"twe Give Thee But Thaine
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Jun, ' Tithing seemerd to be the onlv principle of
'Project Temple' that tould keep us from receiving
our recommends. The song helped us understand the
ceasons for tathing, tut Bob and 1 wvere sti1ll sule
that e couldn't atford 1it.

The con.ersation aluays came back to tithing,
unti1l Bob desperately shoved Brother Jost hov our
contract payments exceedcd our income. We detin-
1tely could not pay tithing no matter hot. much e
vanted to go to the temple!l

At this point Brother Jost bore his testimony,
-1tnessing to us that 1t ve would pay our tithing
the lLord vould bless us. He testified to the
blessinas ot obeying the lav. then promised us that
1f v e vould exercise taith and obey the las.. wve
vould be able to sustain curselves tinancially.

He reminded us of the preat blessing ot being
married for eternit, and of having taith in our
heavenly father, Then he left us with a praver
that wve would be able to pav our tithing.

Well, he had traeled the extra mile so many
times and his faith was so strong that ve felt
strength in his testimony and decided to try 1t.

My husband engineered a plan to begin by
paving $2.10 (we surely wouldn't muss that much)
and the next .cek $4.20, then $8.40, until ve tere
paving a full tithe,

We di1d receive our recommends dnd were sealed
in the Meza Temple., We had truly been converted to
tithing and had a stronger testimony than ever ot the
2o3pel--all thanks tn our home tedcher, Brother Jost.
vho went the erted mile time and time again until we
vere strong enouzh to stand on our oun feet, (Janet
Osborme, Ensign, Teb, 1974, S5-Se.)

BEAR PERSONAL

TESTIMONY -
ASSTIGN 1 Purchasge oad prayerfully study the booklet. "Let
TASKS- Every Man Learn Mis Duty." by Bruce R. tcConkie. (?*vail-

able at any store uhere Church Looks are s0ld.)
2. DPirayertully study the handout on priesthood Correla-

t1oNn.



{ HANOOUT )

(ARTICLE #1)

My omind has been [1lled ' 1th the realization that 1n 1964 and
the vedv just preceeding ¢ have been recelvaing as pertinent and im-
portant di—ine Jdirection as hds c¢ver veen given to the Church in any
simildr period 1n 1t3 history through the prophet and leader vho nov
presides as the president ot the Church. You may recognize 1t in some
of the cevelopments ve know as the correldtion program. You hate 3een

1t unraveled bit by b1t and vou will see and hear more of 1t. (Harold

B. Lee, Conterence Report, Oct. 1964, 137.)

(ARTICLE #2

Priesthood Correlation 1s the closest blueprint yet 1in mortal-
1ty to the plan presented in the frand council of hearen before the
vorld was crecated and 1s the most effectite utilization thus far or
special wneys given to the Prophet Joseph Smith 1n the Kirtland temple.
The Prophet Izaiah f{orsa' the time 1n vhich ve arc now 11 in2 with the
development of the priesthood administrative s:stem through tue pres-
entcorrelation program. [ feel that he had reference to us and that
the question and answer exchange reterred to by the Prophet Juseph in
Section 113 of the Doctrine and Covenants has reference to us now.
°riesthood Correlation js asking the priesthood member and the priest-
hcod leadership to put on the strength of the priesthood and to assume
full responsibility .1th the pover at their disopousal to build up the
Church and eventually the Kingdom of God here en the earth. Priest-

hood Correlation 13 to prepare a people for tle second coming of



Jesus Christ. (N. LCldon Tanncr, Priesthood Gencalop Committee Train-

1n2 Session. December 1963, )

(ARTICLE 43)

President Joyseph F. Smith declared: "We expect to see the day,
1f ve 11 e long enoush (and 1f some of us do not live long enough to
see 1t, there are others who will). when every council of the Priest-
hood 1n The Church of Jesus Christ of Lattcr-day Sdints will understand
1ts dut,: wi1ll assume 1ts oun responsibility, v1ll magni{: 1ts calling,
and ti1ll 1ts place 11, the Church, to the uttermost, according to the
1mmtelligence and ability possessed bv 1t. When that day shall come,
there 1111 not be 30 much necessitv tor vork that 1s neow being donc by
the auxiliary organizations, hecause 1t +ill be done by the regular
quorums of the priesthocd. The Lord designed and comprehended 1t trom
the beginning, and he has made provision in the Church vherceby every
need may be met and satistied through the regular organizations of the
priesthood. It has truly been said that the Church 15 pertectly
organized. The only trouble 1s that these organizations are not fully
alive to the obligations thdat rest upon them, Wnen they hecome
thoroughly ais akened to the requirements made ot them, they 1]l fulfill
their duties more {aithtully, and the work of the Lord will be all the

stronger and more powerful and influential in the world." (Joseph F.

Smith, Gospel Doctrine, Deserct Book Co., 1973. 159-160. Quoted by

Bruce R. McConkie 1n, Let Everv Man Learn His Duty, 17.)

_—-_-_J—-—-l-—-——-_—-——__ﬁ—__—-——--_in

(ARTICLE 34)

I vould like to ask tonight '"what kind of a testimony do wou
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have concerning the povier ot the priesthoocd?"

Hot. many bLrethren here 1re liome teachers”™ Vould “ou please

raise Lour hands”™ Those of you tho dare Jistening in may d4lso raise

vour hands. Now 3ince . e have just closcd out the month of September,

hov. many of you home teachers "got our home tedching rdone’" That 13
a veryv poor -ay to refer to the comprehensive mission embodied 1n home
teaching. By getting us to asl, "Did vou 2¢t your home teaching
done?" the devil destroys 9 percent of our etfectiveness., 111 that
question i1mplies 13 a quick 131t the last day of the month so that
)e can send 1n the report.

Five years ago 1f you had asked. "Who's the 'minister' of

yonr Church”™" most ot us would have ansvered., "Oh., the bishop." Today

ve cdan't give that simple answer because ve kno'. that many ot the

duties have nov been shifted over to the elders. v.here the reveliations
say they rightfull, belong. Nov a vard should hdave at least fifty

"ministers' in place of the one e thought of a few vears ago.

Nov: think of the 1icreased pover to carry the gospel ftorvard
vhen tifty men do their duty as the bicshop has done 1t 1n the past.

"Oh. but the home teachers wvon't do 1t." Well, do vou have
faith 1n the Lord's system or don't you, and why not try 11?

To further mention lLimited understanding concerning the

priesthood, I reler vou to an incident common in the fast and testi-

mony moetlng.\iicmeone froquently gives the experience that &
S —
rcldtive or friend :as very 111 and the clders vere called 1in to

adiminister to him, The person tas ealed. 3And so ve 33y 'e ha e a

testimony ot the pcwer of the priesthood.



Nov please understand., I do not belittle the " artue o thas
sacred and ondertul ovdwance. It (requentl means the difference
Letr een Life and death for vursel.es and our loved ones, and I have
wrtneszed 1ts marvelous influence. But  hy limit soul testimony ton
that™ Why not a3 readily send the elders to administer help to the
father vhose son 1s ahout to die spiritually on drugs or alcohol”? Why
not ¢call on the priesthood to vless a hume thdt 1s abhout to die through
d1' orce or transeression” Why not administer througnh the priesthood
to those v love the world more than God” Why do e blithely savy,
"We did our homc teaching' when halt of the families i1n the Church
are 1n a condition to be "vasted" * hen the Savior comes bLiecause they
have not been "sealed up ' to eterndl lite? There 15 a ministr: here
for the elders fdr more extensive than that of Jaying hands on the
sick. A person healed of bodily siclness wi1ll eventually become sick
agdin dand die. When you administer the gospel, the cure can be perm-

anent. (W. Grant Baungerter, The Ensign, Nov., 1973, 69-70.)

(ARTICLE #5)

The Melchizedek priesthood president, vho 15 in mo3t cases
the elders quorum president, must see that the [ulness of the gospel
1s administered to every member of the Church. That is the function
of this priesthood. He should administer the Jfospel persanally and
through the "standing ministers’ i1a his quorum, now called the home
teachers. 1If you don't beliere 1in that system and if vou don't use
1t, you don't hdve a true testimony of the power of the priestlood,

and you cannot succeed. If you use this system and are fairtnful, voucs
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uceess 13 guaranteed. W, Grant Bangerter. The Ensigr. Nowember

\RTICLE 36)

Priesthood correlation 13 that svstem ot Church administration
1n tv.hich ve take all the programs of the Church, bring them to one
tocal point, wrap them 1n one pactage, operate them as one program,
1nvol e all members of the Church in the operatiun--and do it all
nnder priesthood dircction., This concept 15 easy to understand but
difficult to operdte.

For a hundred vedrs or more our approach to ser ing our tello. -
men has heen: "Here i3 a group of people v.ho have problems and need
help. Let's create & program, set up an organization. and call some

people to work vi1th them. We have said. "Here are some aaronic
priesthood bovs who use drugs: here are some others 'vho do not observe
the Sabbath: here are some returned missionaries whose tiith s
threatened bv (nurses .n e olution--and 35 on, Therefore., 'e must
have Q dgreat auti-drugd program. a vreoat Sabbath observance campaizn,

a nev prngram to harmonize science and religion for college students--
and 30 on."

Al: this is a poor dapproach. It is aot 1in correlation. Our
response to problems 1s no longer one of creating new programs. Now
ve strive to use the revealed priesthood organization to perrect all
the >aints, no matter what their needs »r problems.

The basic priunciples »f priesthood correlation grow out of

this statement: Tne farily 1s the most important organization 1n



time or fternit . The Churcn ana ail 1t3s ore3anizations are ser ice
deencies to help families and indiviauals. Home tedchers represent
the Lored, the bishop, and the priesthood 1-:3der 1n making avdailable to
the tamily and the 1ndividual the nhelp of the Church and all 1ts organ-

D

1zations.  {(Bruce R. McConkie, Let Frverv Man Learn His Dutw, 3.

(ARTICLE #-)

[ bear vou myv solemn itness that I knov that God s directing
this work toaay and revealing his mind and wa1ll. The lieht 15 shining
through, and 1, ve can z2et the priesthood now. to come alive and to put
Into full gear the tull strength of the priesthood. vve shall see some
of the most w.cnderful deelopment= and some ot the erecatest things

happen to the forces wiich the Lord can 3¢t 1n motion that ve have

ever known 1n this dispensation. (Harold B. Lee, Conference Report,

Oct. 1962, 233.)

fARTICLLC +8)

when my husband and I vere conterts of just four or fi e
months, wve received a +vi31t trom our anome tedacher, Russ Just. He vas
dll enthused ahout a new class cdallec "Project Temple'" and described
1t to us, quichly capturing our interest. However, ve hesitated to
commit ourselves to another night awav from home each ieek.

Our home teacher told us not to '.orry about any preparations.
We just had to be readv to Jjeave by 7:1§ p.m. each Tuesday until the
COUrse was Cnmplpted.

Brother .Jost kept his vord and .ent the extra mile. LEach

v.eelk he wvould arrive with a bapbysitter and tuake us to our meeting.
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It was (un, aund he alwavs mide sure that ' ¢ understood hat +as being

-

1

presented at the classes. He alvars vent home happy. One day he
ished me 1o sing & duet wath ham as the opening song at the next mect-
1int. I can't sing, hut he came over to our house sereral times to
help me learn the song. He taught me each note, telling me +hen to Zo
up or down, and I still couldn't sing! At the meeting I sang so lov

1t sounded more like a solo by Russ

But the Lord's vork vas beiny pertormed because the song e
learned (and my thole family knew 1t by heart before (t w.as over) as.
"We Give Thee But Thine Oun." Tithing scemed to be the only principle
of "Project Temple'" that would keep us from receiving our recommends.
The song helped us understand the reasons for tithing, but Bob and I
erve 3t1l]l sure that we couldn't atford 1t.

The conversation alw.ays came back to tithing. until Bob desper-
ately show.ed Brother Joust how our contract payments exceeded cur
income. e deftinitely could not pay tithing no matter hov much we
vanted to ¢go to the temple!

1t this point Brother Jost bore nis testimony. witnessing to
us that 1f ve r.ould pay our tithing the Lord would bLless us. He testi-
fied to the blessinpgs of obeying the law, then promised us trhat if we
would exercise taith and obey the law, we tould be able to sustaln
ourselr es financiall: .

He reminded us of the great blessing of being married {or
cternity and ot having faith in our heavenly father. Then he left us
‘.1th 4 praver that we would bLe ab e to pay our tithing.

\iell, he had traveled the extra mile s0o many times and his



)}
tarth was 30 stron2 that e telt strenvtn in P13 testimony and decided

ta) tl"j' lt .

\

My husband engincered 1 plan to bedin by pavang 12,10 (ve

-

surely souldu't miss that much) and the nert veek $4.20, until e vere
paving a tull taithe.

We did receive our recommends and tere se¢dled in the Mesa
temple, We had truly been converted to tithing and had a stronger
testinony than e er of the Jospel--dll thanks to our home teacher,
Erother Jost, tho *ent the extra mile time and time Again until e

were strong enough to stand sn our ovn feet, (Jdanet Osborne. Ensiomn,

Feb., 1074, 55-56.)
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(HANDOUT )

PRIESTHOOD CORRELATION 6UIZ

The most important organization in the world 13-

S,

C.

D.

The Church of Jesus Christ of Latter-day Saints
The Family unit

The Priesthood of God

The Quorum ot Tvelve Apostles

major responsibility tor missionary work 1n the Church belongs

The Quorum of Twelve Apostles
The Family unit
The Full-time Missionaries

The Serenties Quorums of the Church

In the Church, 'hich of the tollowing could be classitied as
"'service dgencies”

A, Priesthood Quorums . Welfare Farms

B. Sunday Schools G. Bishoprics

C. lutvals 1. General Authorities
D. Seminaries & Institutes [. Tamilies

L. Temples J. High Councils

The ahove which you classified as "service agencies' are designed
to serve:

i, Lach other

B. The Lord

C. The Priesthood

D. None of the aboive

Al1]l of the avove
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 TRANSPARENCY )
THE HOME TE\CIHING
CONSTITITION

Article IX

The objective ot priesthood correlation 13 to nrganize and
prosecute 1n the Lord's way the work he has assigned to his Church.
311 priesthood and auxiliary organizations and programs are to
aperate uirthin the rramevork ot priesthood correlation. There are
three basic go' erning principles 1avolved: (1) The family 1s the
most 1important organization in time and in eternity, and the tamilsy
and tne 1ndividual have tlie primarv responsibility to do all the
things that the Lord has commanded and to operdate all the programs
of the Church. (2) The Church and aJl 1ts organizations are ser-
vice agencies to help the family and the individual do the things
they must do to gain peace in this Jife and etermal lite in the

rorld to come. (7)) Home teachine 13 the vehicle that makes avail-

N

able to the family and the individual the help of the Church and all

1ts organizations.



SEIINAR 2

Introduction to the Instructor

During this hour the participdnts are to spend the entire time
vorking in triads in the vorkbook. Hawve each group vegin with the
Parroting-Listening task on page 2. This w11l ¢give them a chance to
reviev: some ot the exercises thev should hare completed during the
last seminar session. Keep the triads focused on tne tasks 1n the
vorhbonk. eg1ve them assistance \ hen they need 1t, They should do the
exerci13es through page 11 duriyng this session. During the eek prior
to this seminar cAall each participant and remind him to bring his

workbook das well as to continue practicing his newly acquired skills.

Materials Needed
1. Workbooks for instructor and each participant

2. Pencils

£y



SOHINAK 3

Introduction to the Instructor

The challenge v 1th this semnar vill be 10 get through the
material in time and still accomplaish the eoal. The purpose of the
same 1S to sel the stage for a meaning{ul discussion ot the handout,
"Observing and Leveling Skills." Don't be tempted to spend too much
time on the game, 3 suggested timetable 1s provided hich may help

ou.,

Materials Needed

1. Observations. assumptions and inferences 1orhsheet, one
per participant

2. Overhead transparency of workshpef kes

3. Overhead projector

4. Pencils

5. Handout, "Observing and Leveling Skills"

'Jt'{



PASS OUT
WORIKKSHELTS

(S min.)

TALLYING AND

COMPARING

ANSWERS:

(15 min. )

DISCUSS
ERRORS:

(10 min.)

1y

(Distribute a vorksheet to each participant and then
read aloud the folloving suidelines: )
"1. This 1s a learning came . . . =njoy vourself.
2. Read the stor: at the top ol the sheet. Wi th-
out consulting each other, respound to the ten
statements. Circle T if the statement 1s true.
Circle F if the statement is talse, and circle
the question mark 1f not enough information 13
given to be certain s.hether the statement 1s

true or false."

(Tally the ansers to each question on the chalkboard.
Go over each question and ask for +olunteers to explaln
vhy they selected the answey they did. At an approp-
riate tume rereal the overhead of the Worksheet Key and
£o over any points that veren't brought out 1in the

discussion.

(Spend ten minutes discussing the errors that were made
and involving the group in exploring into some of the
folloving questions:)
"1. What assumptions atfected the way you answered?
2. What aspects cf the story contributed to making
faulty assumptions?
3. What precautions about other people inftluence

the wvay we talk and listen to them?



PSS OUT
HANDOUT :

(25 min, )

4., Do our assumptions about other people influence
the vay we talk and listen to them?

5. What are the origins ol such assumptions?’

(Use the remainder of the hour to constructivels read
through and discuss the hdandout. It would bLe helpful
for the i1nstructor to give a specific example from life
to illustratc each concept discussed in the handout.
Atfter reading through the nandout together. spend a few
minutes doing some rovle plaving of leveling behavior.
This could be done by harina the instructor provide a
situation and allow several participants to respond to
him with a leveling statement., Conclude by assigning
the participants to practice these behaviors vith their

.ives, children and home teaching families.)



( HANDOUT )
OBSERVATION AND LIVELIMG SKILLS

The abilit: to make meaninatul observations 1s a ' ery complex
process. But 1t, like most other communication skills, can be learned.

Awarencss 13 the basic ingredient of observing. There are specifically
four areas of auvareness that one must {ncus on to become effective as

an vbserver 1n interpersonal relatiouships.

1. Verbal Behavior. This 1s the content portion of any

verbal me<ssage,  In other rords. ' hat 13 being talked about.

2. Non Verbal Behavior. This level of any message 1s perhaps

the most meaning{ul. It includes such things as expression, posture

and mannerisams, Observations on this level are particularly helplul
if the crbdl and nonverbal messages are incondruent.

3. Process, This 13 the context of a message. It 1includes
the circumstances and the setting, but more spcecifically focuses on

v ho does v.hat to v.hom.

1. Self. Becoming avare of what i1s happening to jou as a

result of the environment and the situation is a vital ingredient of
observation. How do wvou feel 1nside as a result of this experience”

Observation 1n 1nterpersonal settings becomes meaning{ul as 1t 1s used
to stengthen individuals and relationships. This 15 perhaps best

accomplished through leveling. Leveling 1s a process of sharing sig-

nificant and meaningtul informaticn i1n any relationship vaith the
1ntention ot helping another learn trom the experience.
Some suggestions tor practicing this skill are:

1. Focus leveling on behavior rather than the person.
2. Focus leveling on observations rather than inferences.

3. Ftocus leveling on description rather than judgement.
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4. Focus leveling on descriptions ot behavior vhich are in

terms of "more or Jess'! rather than in terms of "oi1ther or. "

S. Focus leveling un behav tor related to a specific situation.,
preferavly th the "here and now" rather than toy behavior in the ab-

stract, placing 1t in the "there ana then.”

6. Focus leveling on the sharing of 1dedas and intormation

rather than on ZJiving advice,

~. Focus leveling on exploration of altermatives rather than

ANSvers or solutiouns.,

3. Focus leveling on the vilue 1t mdy have to the recipient,
not on the value or "release" that 1t prorides the person giving the

feedback.

9. Focus leveling on the amount of 1intormation that the

person receiving it can use, rather than on the amount that you have

which you might like to give.

10. Focus le'wling on time and place so that personal data can

be shared at appropriate times,

l11. Focus leveling on vhat 1s said rather than vhy 1t 1s saad.

A3 one practices leveling with others, the level ot trust in
the relationship will be enhanced and then leveling iw1ll become even

more significant and meanangful.



i S

(HANDONT )

OBSERVATIONS, ASSUMPTIONS. AND
INFERENCLCS LORKSHEET

v businessman nad just turned otf{ the lights in the store uvhen a man

appeared and demanded money. The ouner opened a cash register. The

contents of the cash register vere scooped up, and the maun sped awvay.

\ member of the police {orce vvas notitied promptly.

Based
or
T F
T T
T F
T T
T F
T F
T F
T F
T F
T T

on the story above. are the tolloving statements True. False,

1.
> 2
> )
S
s,
~ h.
> 7
Y 8.
> 9
> 10

\ man appeared after the ouner had turned oft his store
lights,

The robber was a man.
The man did not demand moner,
The man 'ho opened the cash register was the ouner.

The store-owner sccoped up the contents of the cash
cegrster and ran asay.

Someone opened a cash repister,

After the man vho demanded the monev scooped up the
contents of the cash register. he ran a'ay,

While the cash register contained money, the story docs
not state how much.,

The robber demanded money of the owner.

The story concemms a series of events in which only
three persons are referred to: the otner of the store,
a man who demanded money, and a member ot the police
torce,
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[ TRANSPARENCY)

OBSLRVATIONS, YSOUMFTIONS AND
INFERENCLS WORKSHELET KEY

The story does not state that the person vho turned off the
lights was the ot ner.

The story does not state that the man who demanded the money
was a robber. HHe might, tor example, have been a teenage son
nceding money for a date, a bill conllector. or a person
collecting for a needy charity.

The story states that a man did demand monev.
The storv does not 3tate that the otner was a male,

The story does not eliminate the possibility that it uas the
ovmer who scooped up the contents of the cash register. \lso,
story does not state vhether the man '"ran" away or not. He
may have '"sped" aitay in a car or on a motorcvcle.

The story states that someone opened a cash register.

The story does not indicate definitely whether the man w.ho
demanded money was the same one who scooped up the contents
of the cash register. Also. the story dnes not sav he ran
away,

The story does not say the cash register contained money. It
might, for example, have contained checks, money nrders, keys,
Or marijuana,

The story does not say that the man vho demanded money v.as a
robber,

Since the story does not state whether the ovner and the
businessman were one and the same, there could be either 3

or 4 persons retfterred to.



WORKSHOP 2

THIS LOVE WHICH TIIQU
HAST HAD . . .
Ether 12: 74
Introduction to Instructor
It 15 very important to teach the brethren how to build rapport
with their families and provide them with a vehicle to both encourage

and measure proeress (Home Tedcher's Selt Report TCorm), but the power

behind this lesson 13 contained 1n Concept 4. Teach 1t vell.

Materials Needed

1. Handout and storv (The Man I Remember Eest)

tJ

Chalk, chalkbhoard and eraser
3. Handout - Chart (tlome Tcacher Self Report)

+. Scriptures (Instructor and participants)



COMCEPT 1: LACK GF COMMITMEMT OR LACK OF HNDERSTANDING MRE CAUSES

OF POOR PERFORMANCL A5 PRILSTHOOD NHOME TEACHERS

WRITI ON Thev don't care hotv much *ou knot. until thm:' knot' how

CHALKBO RJ) - much “ou care

READ STORY: (Handout 41) "The Man I Remember Best,” (George

S
Durrant, May 170, Improvement Era, 42.)

\SK: ("If ou mo.ed tomorros t.hdat kind ot memories ' ould wour
home teachina families have of you?" (dAllow some to
respond.) "It seems to be the general concensus that
there 1s room [or improvement, What are the 1ecasons

ve don't do a better job with our home teachlng?”)
/

LIST don't have time

RESPONSLS Jdon't make 1t a prio:ity

ON can’'t get companion to ¢o
CHALKROARD: etc.

"411 of these excuses can be put into one of the two
categories below:"
1. Lack of commitment

2. lLack of understanding

COGNCEPT 2: LACK OF COMMITMENT AND LACK OF UNDERSTANDING CAN BOTH BE

OVERCOML

"Let's tall auvout commitment first.'



WRITE ON

CIHALKBOARD -

WRITE ON

CHALKBOARD:

WRITE ON

CHALKEBOARD:

ASK:

WRITL ON

CHALKBOARD:

TELL STORY:

Jacob 1-10

'Considering the prainciple of steuvardship, w.hat reason
do ve have {or being the best home teacher we knost how

to be?"

(See chalkboard 1llustration at end of this Workshop

materi1al.) (Condense ansvers i1nto a single sentence. )

Mosiah 28: 3

"Considering the principle of love. vhat reason do we

have tor being the best home teacher ..e knot: how to be?"

(Condense answers into a single conclusion. See chalk-

board 1llustration.)

"Nov, let's discuss understanding.”

[t va3 one of those hectic days--breakfast dishes
st1ll 1n the sk, the phone ringing tor the third
time in 20 minutes and three-year-old Nancy begging to
go outside to play, A3 Mom discusses PTA business on
the phone she bundles up Nancy and sends her outside
with last minute instructions not to go heyond the
corner of the house. Ten minutes later with the phone
back on the wall and the dishwater started, Mom notices
Nancy out on the tront driveway. She goes to the door
and curtly calls her tu come bdck into the vard,
reminding her again not to ¢o bevond the corner ot the
house. It isn't five minutes later vhen Mom looks up
trom her task at the sink to see Nancy once again
frighttully near the busy street in front of the house,.
Mom rushes outside and 1n one swoop she cacrries Nancy
back into the house at the same time landing a few well
placed spdnks on a very wulnerable spot., She then sits



ASK:

CONCLPT 3:

P\SS OUT

1{ANDOUT :

bU

Nancy 1n her high chairr, telling her that 1t she
can't be obedient that's here she'l)l have to stavy.
"Don't vou remember me tellingy you nut to co past

the comer of the house™ 4 few moments later

Nancy responds through her sobs by askina, '"Mommy,

+ hat 1s the corner ot the house?"

"What {s the relationship between the message of this
story and our home teachinz performance”'" (Sometimes

e assume people know hov' to do things that they really

don't understand.)

"This week's task 1s for you to begin building a close
relationship with the focus family vou have selected,
To mdke sure you understand hot. to do this let's talk
ahout some specifics using the example of the home

teacher in the story e read earlier."

ILDING RAPPORT TAKLS EFFORT AND TIME DBUT IS MEASURABLL

(Using the handout as « guide discuss as many specitic

ways to build rapport «s you can. Lncourage partici-

pantg to take notes and urite 1deas In the space given.

Be sure to discuss:

)

- 1. Visit often

A

-

2. Get tc knosw. children by name

3. Be awvarc of and participate 1in special ordinances
and occasions (card and personally)

4. Telephone trequently

5. Seek out and greet in public



CONCLPT 4:

9
5. Bless home and family t.1th priesthood blessings
and pravers
. Listen and »bserve

Be an example

JJ

Q. kno'' what their interests are ard discuss them)

YOU MUST BE WILLING TO BECOML TOTALLY INVOLVED WITH YOUR

FOCUS FAMILY SLFORE YOU WILL HAVE ANY RE\L IMPACT

ASK:

LECTURETTL:

SCRIPTURAL

INSIGHT:

"D1d 'ou notice any differcnces veti.een the family 1n
the story and vour focus family™'" (Their lives appeared
to be fairly simple and uncluttered. My focus family

has Jots of problems that seem more difficult to vork

vaith, )

"As impcrtant as the things we have discussed (outvard
manifestitations of interest and concern) are, they are

just stepping stunes to allow us to become really

invoived in the lives of our tocus family members. Thas
deeper xind of emotional (nvolvement 135 always somewhat
threatening and 1t 1s much easier to ignore or avoid 1it,
but through this persendl, meaningful kind of 1nvelve-

ment we bhegin to comprenend the real purpose of the

follo’ing passap=3s ot ccripture-"

Luke 10:25-57

v, 25 What 1s the topic under discussion?
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v, 27 What are the tho areat commandments”
v, 29 What +as the lawyer attempting to do with

his question”

. 3y What v.as the condition of the man i1n the

b

story

v. 30 Why uvould it be a little risky or threatening
to get involved with this man at this time,
in this sctting and in this condition’

v. 31 what was the ecclesiastical position of the
first perion vho avoided getting wmolued?

v, 32 What do you think mav have been going through
the mind of the Levite as he "looked on him?"

v, 33 What cone quality did the Samaritan possess
that made all of the difference?

o, 34-35 How., specifically, did the samaritan
assist the man? Hot. many and what kinds of
personal sacritice were required”

v, 37 Remembering that the object of the story was
to teach us how tn obtain our exaltation,

~+hat 1s the Savior's advice to us?”

READ Matt. 25:31-406.
TOGETHER: (Bear personal testimony.)
PASS OUT

"To help witnh this week's assignment I have a little

CHART: chart fur you to keep up-to-date, Make an entry on



Rl

thys chart ever. tume cou ha.e any contact with any

o

member of vour ftocus familv. You w111 turm this in
o -

veelklsy "



CHALKBOAKRD TLLUSTRATION

IHEY DOM'T CARE How MUOCH Voo K uow OATIL
THEY Ko Howw MUCH YOO CARE

F?EB DI FoR PooR PERROPMANCE

Do T WAVE MMM E

f’

lllw..ul"
7’ 4

V/ / 4 Erce—-_
LACK OF COMMIT MENT

Jacob li\ﬁ We wieL BE HewD

ACcovwTABLE AS STEWARDS
OVERL OULR. ASSIGAED FRMILIES

MOSMH 28:3 WE moust tove

Ove EAMILIES ENVOL&H To G IVE
™M OOR VeryYy BEST. LVOILEG
LESS THR A Our REST SHoOLD
CAUSE VS ECreEAT Coceen)

o

o

7 /2. Havea't MADE M A PRIORITY

3. Can'T G€T ComMmPRILIOLD 1O d—o\

. Vlsrr OF TEN
2. Koo cnicorer) 8Y NAMNME
3. BE AWARARE of AAD PAZNCIPATE

q.

IN SPECIAL ORDIDALCES AAD

ocrAscou:( CARDS € FﬁlsoUAL(.‘-fB
TELE PHONE FREQUENT LY

S. SEEX ocOT AMD GREET 1A PLOBLIC

b. PRITBSTHocD BLESSILGS § PPAYERS

7 LisTEN AND ORCERVE

€. Be A YR PLE
9. Know THEIR IWTERESTS

o



(HANDOUT )

2
THE MAN I RLUCMBER DRLST

But there was a man vho liv ed
10 our 'ard. aud 1tlme that T remem-
ber best, He came 1nto our home
often., When he came. he called each
of sur ciildren by name and talked
to them individuall,. He listened
carefully to vhatever they said.
They knev he cared about them.

When our babies ' ere bDlessed,
he stuod with me 1n the circle of
priesthood men. As our children
approached the age Lo be bdptized,
he talked vath them about the 1m-
portance of this freat crdinance.
As they vent dowvm 1nto the waters,
he was there as a vitness dand
rejoiced with us., His hands were
placed upon their heads along with
mine as I contirmed them members
of the Church. ‘hen our oldest son
necame a deacon, this mun came hv

Lo offer congratuldtions.



When I had to 20 oHut of to'n on
business, e phoned my houme each day
to inquire about the vellbeing of my
ramily. Lach eek as t¢ entered the

chapel. he sounpht us out and shook

hands with us. Once wvhen 1 was sick,

he and another brother came to our
house and administered to me. He
nften knelt '.1th our tamily and
prayed with us.

He never preached to us, though
the va he listened to us made us
want to do better. He vasn't knovn
as @ master teacher ncr as a Jreat
scholar, but from and through him
e felt streneth and wisdom., He
radiated a spirit that caused us to
respect and to trust him, It wasn't
ti.hat he said that i1nfluenced us as
much as what he uas.

When he came to see us, one of
his two Aaronic Priesthood sons came
Jith him. He loved his sons., Our
cnildren liked to have them come

and talk about sports and swimming.



Before ''¢ moved, .o had a2 picnic
on wur back lawun., He came *1th his
familv: he .as gur honored guest, lle
brought homemade 1ce cream s.1th
peaches 1n 1t. i3 e shook hands to
sayv goodbye, tears came to the eyes
of both ot us.

Yez, I cemember vith [ond mem-
ories our former vard, 1 remember 3o
many of the people there. DBut the
min I remember best .as my Home

Teacher. (George Durrant, Improve-

ment Cra, May 1070, 42.)
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(HANDOUT )

WE T[. Tt .
HOME TLACHLRS' SELE REPORT OF CONTACTS MADE . ITH FOCUS FAMILY

V11te datre A
nd an exact descr
4 110N O any o :
vour tocus tamily . % t any contdact vith any member ot

l.

3
& .

)

.,

13,

]4.

15.

16.



SCMINAR 4

Introduction to the Instructor

Call during the week privr to this seminar and remind the par-
ticipants to bring their rorkbooks. Thev will spend the entire hour

vorking in tinem. Divide them iInto triads again and have them start

w1th the tasks on page 11. Thewv should complete the exercised through

page 20,

Materials Needed

1. Workbooks for each participant and the instructor

2. Pencils



VORKSHOP 4

THAT GREAT THINGS tAY BE REQGUIRED
\T THE HAND OF THEIR F\THERS
DEC 2948
Introduction to the Instructor
Grasping the full impact of the Patriarchal concept 15 a pre-
requisite to being a successtul priesthood home teacher. Understanding

these prainciples and learmning to act under inspiration in a priesthood

calling v11l bring great power into onc's life.

Materials Needed

1. Object lesson materials - emvelope, picture of vour {famil:,

tveezers

to

Overhead projector. screen or wall

o
.

Overhead transparency (McConkie Article VIII)

4. Data Sheets (Parents and Children)

ol

Scriptures (instructor and participants)

6. OPTIONAL - Filmstrip - "Father Consider Your Ways"



CONCEPT 1:

FAMILY

OBJECT

LESSON:

5

THE FATHER [HOLDS THE KEY TO TIHE SPIRITUNL PROGRESS OF THE

(The object 1: tou 1lift an envelope vhich contains a
picture b sour familyv from ane elevdtion to another
v1th 4 pair of tveezers. The secret 1s that just before
lifting the envelope you clear your throat. Demonstrate
a couple of times and then ask for 'oluntecrs to come
tor.ard and trv t, 1ilt the envelope exactly as uu daid
1t.  (Usually no one 11111 catch on--1f someone does,
simply change the key to something else such as: putting
vour free hand 1n vour pocket, straightening sour tie,
scratching vour ear, cetc.) After several have tried
unsuccessfully to life this envelope sav, "Do you know
vhy none of vou could 11ft this enelope properly’® Be-
cause this 1s mare than an envelope--1t contains
something very special to me.”" Take cout the picture of
rour family und pass 1t around and ask: "Do vou know
why none of vou could 1i1{t my family successtully’"

hork w.itn them until someone comes up vitn the 1dea that
no one else holds the keys to your ftamily's growuth.

Then go to tne board and complete the analcogy. Draw the

responses from the participants /see suggested chalk-

board outline. )



()

PUT ON Home Teaching Constitution \rticle VIII. Bruce R,

O\ ERHECAD MceConkie.

ASK: "\¢ccording to Brother MeConkie, the Father holds the
heyvs to the spiratual grovth of the tamily, but “ho 1s

responsible for the spiritual arovth of the father?"”

WRITLC ON [ather = Kevs to Famlly SBirltual Growth
CHALKBOARD: Friesthood Home Teacher = Kevs Lo Father's Sgiritual

Grnt.th

CONCEPT 2: YOU BRING POWER INTO THL HOME TEACHING RELATIONSHIP BY
WORKING PERSONALLY WITH THE FATHER

(You should plan to meet with the father _or head of the house-
holgﬁlfrpquently. Hov often must be determined by the indi'idual home

teacher bazed upon the needs of tlie family.)

HANDOUT : (Go over the handout together discussing 1t point by

point and answering any questions.)

cuggestions {or vorking with fathers

Guidel ines

1. Set an appointment - let him know this 1s impor-
tant (you may be able to make a breakfast or

luncheon appointment),

{ D

When you mect, got right doun to business. Don't
.a3te his time or -ours. You don't have to be

formal, but be producti.e,



']
. Toreet vourselt. [ocus on him. his interests
and his needs,

4. Level 1th haim,

S. Listen to him.

Objﬁctlves

1. Plan the monthly visit with the family together.

2. Ask 1t there are any special problems or needs
in the family that vou can be of assistance
with,

Encourage him to set some personal and family

Cw

spiritual goalo. NOTE: Your role is to suggest
and initiate, but let him set the g»nals. Then
vou support and encourage him 1n any '.ay you
can., Goals are more effectivc ' hen they arce:-

a. Speciftic

b. Attainable

c. Written

d. On a timetauble

e. Registered vvith others

SEecial helgs for 1nactive fathers

1. Talk ebout his and your expectations of jour
respective roles.

2. Keep 1in mind that ni1s spiritual capacity may be
low, but that his other credentials may be *ery

high.
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Your bhasic m1s3ion 135 to he a spiritnal couns-
~rlor.
b, Lead him and teach haim.

Be consistent - never disengage.

N
°

o. Build him up (use earned and specific praise).

~. Counteract any negative statements vith positive
feedback.

3. Help him set attainable godls. For exanple:
teach him hosw: to 1nitiate and preside at family
prayer Letore traching him to say the prayer by
himself.

9. Aallov him to develop spiritually in his home
before setting goals involving Church activity.

10. You may want to invite him and his family to

join you in a tamily home evening. Through
thi1s experience he will be able to [eel the
power generated by this inspired priesthood
program. He v111 Aalso be anle to obser.e you

as a model presiding in your home,

CONCEPT 3: THERE ARE SOME BASIC GUIDELINES WHICH SHOULD BL FOLLOWED

IN WORKING WITH INACTIVE FATHLRS

ASK: 'What are some ot the ditficulties and problems you can

forsee in working with this father”"



LIST ON Probl ~ms

CHALKBOARD: (List ary and all prsblems they suggest. )
"T can't ¢iv2 vou all the answers because I don't have
them ., . . but the Lord docs! He won't give me re.vela-
tion concerning your otewdrdship, but he vants to give

vou direction,"

WRITL ON Solutions
CHALKBOARD: The Lord knows the ansiers

"Some of the general cuidelines, howerer, are already

revealed i1n the scriptures. Let's look at a couple.”

WRITL ON General Guidelines

CHALKBOARD: 2 Timothy 2:15-26

DISCUSS: "What type of individuals was Paul referring to? (Those
- ‘o [ coae | 1 .0
that oppose themselves ‘inactives, )" wv. 25
"What are some of the ways ve should vork with them™"

1. In meekness (gently, kindly) v. 25

l o

Patiently, v, 24
3. Willing and ready to teach, v. 24
4. Never argue, v. 23, 24

Live righteously, v, 19-22

)
°

6. Study the gospel, v. 1S

WRITE ON 1 Neph1 3-4 - Story of Nepha
CHALKBO ARD: (Tell the story of Nephi obtaining the Plates of Lalan.



B
imd use the folloviny vutline, brite on the chalkboard
A3 ou £G. )

13t dttempt (ﬂPnernl Qlﬂn) - Failed

2ng attempt fﬂeghi's plan) - Failed

3rd attempt (Lord's plan) - SUCCESS

(Particularly stress ] Nephi 4:6.)

FILMSTRIP: "Father. Consider Your Wavs™

o

(If time allotvs. conclude by " 1ewing this filinstrap

together. )



CHALKBOARD

— @ et
E‘f‘ffj = FamiLy &

A TWEEZERS & = FULLL PRIESTHOD CoRRELATION DPo&rengD
CLEARING OF THROAT © = fFATHER ©
( oe )
Faree = Keys 7o Famiy's  SPieiTual GROWTH

PEIESTHCDD HOME T&CH@Q - ."\/EYS TD Farer's SPIRITULAL & ROWTH

SOLuTlOUS

| THe Loed Kvowus THE ANSWEES

X ENERAL G‘UIDEL!MS
2 Timorny 21:15-lb C\thrwer)
| Neen) 3¢4  (Story oF Nt-:OHr)

|ST ATrewmer C&ENEQAL Puw) - FAILED
2n0 Arremer (NePrt's Plan) - FAILED
3™ Aremer (Locd's PLAL)Y — SUCCESS _

A————— '--.—___ﬂ

Dz lO7: 18-19 KeYS OF SP/RITUAL BLEISILG g

YU



(ILANDOUT )

SUGGESTIONS FOR WORKING WITH [CATHERS

Guidelincs

1. Set an appointment - let him know this 1s i1mportant. {You
may Le able to make a breakfast or luncheon appointment.)

2. When you meet get right down to business. Don't wvaste his
time or yours. You don't have tu be formal. but be prnducti-e.

3. Torget vourselt. Focus on him, his 1interests and his
needs.

4. Level vith him.

ObJectt“es

1. Plan the monthly *1s1t with the tumily together.

2. Ask 1 f there are any special problems or needs i1n the fram-
11y that you can he ot assistance with,

3. Fncourige him to set some personal and tamilwy spiritual
201ls. NOTE: Your role 1s to suggest and 1nitiate. but let him set
the goals. Then wou support and encourdage him in any wav Lou can.
Goals are more ctiective when they dre:

a, specific

b. attaindble

¢, ‘ritten

d. on a timetable

e, registered v 1th others



Special Helps tor Indctire Fathers

1. Talk about his and wour expcectdtinons of your respectiweé
'n]les.
2. Keep 1n mind that his spiritual capacity may be low, but
that his other credentials may be very high.
3. Your basic mission is to be 1 spiritual counselor.
4. Lead him and teach him.
5. Be consistent - never Jdisengage.
6. Build him up (use earned and specific praise).
. Counteract any nezati e statements uvith positive feedback.,
8. Help him set attainable nrodls. For example: teach him
how to 1nitiate and preside at tamilv prayer before tedaching him hou
to say the praver himself.
9. Allow him to develop spiritually in his home before set-
ting goals 1nvnlving Church activity,
10. You may vant to invite him and his family to join you in
a family home evening. Through this experience he wvi1ll be able to
teel the pover generated by this inspired priesthood proaram. He will

also be able to ohserve you as a model presiding in your home.



( TRANSPARENCY)
ARTICLE VIII

llome teacher= are priesthood representatires, and home teach-
Ing 13 the priesthood way of watching over the Church. Through 1t,
priesthood quorums guide and strengthen their members so they in
turn can perfect their tamilies. Through 1t, tathers, families, and
individuals are so puided that they do their duty, keep the command-
ments. and gain salvdation. Properly pertormed, hcme teaching is the
Lord's way of making all of the blessings of the gospel available to

all the members of his kinzdom.



SEMINAR S

Introduction to Instructor

Cnce again vou'll need tn call and remind the partacipants to
bring their sorkbooks., Working in triads again, haro them complete
the rorkbook. 1f there 1s time left vou may vant to ask some ot them
to share their feelings about the vorkhook and the value 1t has bheen
to them 1n de'eloping their communications shills. Encourage them to

continue to practice these s5kills at home and vith their home teaching

families.

Materi1als Needed

1. Workbooks for participants and i1nstructor

2. Pencils

Y¢)



WORKSHOFP S

BEHOLD. THIS IS THE WAY
D&EC sS4 10R

Intreduction tu Instructor

Have fun vith this lesson. but teach 1t well. In our jet age
society, taking time to plan and build this training concept into our
home teaching wi1ll take extra effort. but 1t 1s crucial! Some of our
melchizedek priesthood home teachers don't realize the Jreat potential
for Jood they are 1n the lives of these 3special roung men, the aaronic
priesthood home teachers. Make mention ol the extra effort and commit-

ment that w1ll be needed to strengthen father-son relationships.

Materjals Neeoded
1. Scriptures (instructor and participants)

(Optional) Object lesson materials: bare root tree,

oo

brace pole
3. Chalk, chalkboard and erase:
4. Handnut (Suggestions tor Making Appointments)
5. Round Tuits for each participant

6. Handout (Home Teachers Planning Session Checklist)

7. Play telephone

100



101
CONCCPT 1: MELCHIZLDEK PRIESTHOOD HOME TLCACHERS HAVE THE RESPONSIBIL-

ITY TO TRAIN AND STRENGTHEN \ARONIC PRIESTIIOOD HOME TECHLRS

OBJLCT Most of wou have probablw planted a trce betore, Once
LESSON- 1t 15 in the ground, hat 15 the single most 1mportant
thing you can do to make sure that 1t 1sn't uprooted and

that 1t grous straisht?"

(Brace 1it.)

"Describe the best kaind ot brace."
(Strong, straizht, firmly anchored.)

"Hov' do you attach thc tree to the brace™"

(Gently. use non-abrasive materjal. Leave room to grot
catch, and check to make certain the brace i1sn't con-

stricting.)

"As 1umportant as 1t 1¢ during the early vears, will the

1

brace altawvs be needed” Why not-

(The tree will soon he large enough to stand on its own.)

WRITL ON DEC N4:100, 107
CHALKBOARD:
ASK: "4s melchizedek priesthood home teachers, ~hat responsi-

bility do t.e have 1n addition to watching over and
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1t

strengthening sur assianed {families’

WRITE ON Melchizedel prlesthugq howme tedchers are to train ind
CHALIKKBOARD: strvngrhen Adronic ETlPSThOUd home teachers
(Read *. 1ro together - stressing points made vith

object lesson,)

CONCLPT 2- AARONIC DPRIESTIHOOD HOME TLACHERS MUST BE TRAINED IN THE

SPLCIETCS OF THEIR DUTILES

\SK: "According to verse 107, aaronic priesthood home teach-

ers have three specific duties. fIWhat are they?"

LIST ON 1. Make appointments
CHALKBOARD: R PreEare the Way

3. F11] appropriate appointments

(Lear e 3pace betueen eoach one. Sec suggested chalkboard

1]J1ustration. )

ROLE PLAY': (\sk for a rolunteer. Pass out the handout, "Sugges-
tions for Making Adppointments' to everrone but the
voluateer., Have the volunteer come up tc the front and
ask him to call and make a home teaching appointment
vith his focus family. hﬁsp the play tel@phonf_. See
how many of the sugpestions he implements in the role
play. ;ﬁé will probably leave out a tew things. This
'i1]l enable vou tou lead into the 1dea that sometimes we

assume oul junior companions knov. how to make an



1|I3
appointment but thew realls don'tﬁq He also ma, feel
a little akuard or nervous. It so, this 1dea could be

discussed 1n relation to hot. our juniodor companions reel

ibout calling and making appointments. )

A5K: "What do e learn from this role play?" {(Not to assume

that people understand hot to do things.) "llow can e

-~

train our junjor companions to make appointments

WRITE ON 1. Go over suggestions together.

CHALKEOARD: 2. Role plav,.
(Now go over suggestions with participant and have him

redo the role play to reinforce the application of this

teaching process. )

ASK: "Give me an example of ho'v an aaronic priesthood home
teacher could 'prepare the way'." (Sending cards or
making calls on dppropriate occasions, betriending
family members, assisting rtamily with 'ork projects:
raking ledves, shoveling snow, painting, running errands,

etc. )

M1t

"How wwould he know what to do and vhen to do 1t

WRITL OMN 1. Assignment trom you.
CHALKBOARD: 2. Ideas ot hisz oun,
ASK: "When would 1% be appropriate ror an aaronic priesthood

home teacher to fill an assisnment 1n your stead”™"



CONCLPT 3:

104
(Discuss and ask £, specific e<amples »r situations
that vould apply.) ‘anstime. as lona as he vas acting
under your direction. tas cdpable ot handling the s1tu-

ation and reported back to you.)

A TWO-DPART DPLANNING AND TRAINING SESSION SIOULD BE HELD

MONTHLY WITH COMDPANION

18K:

SHOW

CHECKLIST:

(Pass out "Round Tuits™ to all participants,)

"Does anvone reccenize swhot I have just Jiven you? It

15 something sou've always wanted and even have requested
on occasion. Well, nov vou have 1t--A ROUND TUIT! No
longer can you ever say, 'When I get around to 1t.'
hecause now vou nave one! From now on you must plan

cour tvork and worlk your plan. Once a wise man said.
'‘Don't tork harder, just work smarter.' If ve tolloved
his advice when would be a logical time to hold a

monthly planning and training session t1th our home
teaching companions” (On the evening e do our home

teaching.)

(This snhould be a two-part session with certain specif-
1cs that should be covered 1n each session. Give each
participant a copy ot the checklist, going over 1t 1tem
by 1tem and discussing dnd ansuwering questions as you

go. Summdrize by asking 2ach participant 1f he will



I
commit himsel{ to d- the three thinpgs ou ha'e discussed
today :

1. Training Aarsnic priesthood home teaching
COMpAN10oNS
2. Teach them the specifics of their duty
3. Hold & planning session together monthly using
the checklist
Upon receiving 4 commitment trom each participant. con-

clude by reading together DSC 84:108-110, and lLearing

testimony .,



DUTIES of AAQONIC R’!ESTHOOD

Home TEACH€25
DsC 84:107

|. M\Axe APPOINTME NTS
- a. Discuss QuoaESTIONS TOGETHEZ

b. Lore Pay

2. DREPQQE T \NAY
Q. Ass'&Nths FROM You

C b. T oens oF His own

) B 1Ll HPPROPRIATE APPOILTMENTS

& Bors vudew vour DIREcTION
IN YOouR S7580D

D¢c 94 \ O __b_,l_ ‘_..____07 b. MAkes compPLere RevorRrT O

o0
MELcHI12 EDEXR QEJE‘ST}*OCAD L‘OME §

“TEACHSRS ARE TD T8I /D

STREN &7 HenN Aénaou:c_ &IESTHooD
Home —Aemcycrs

Houn 4 Home TencHinNeg puumuer S\Ess:ou Euay MownT¥
Dy ¢ 84: 108 -\\10O

¢ |I
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( HAHDOUT )

SUGGESTIONS FOR MAKING APPOINTMENTS

Call at least one veck 1n adsance.
Askh to speak to father, or mother 1t he 18 absent.

Gie families a choice of tvo diflerent days and then ask,
"Which vould be best for vou?"

(/)

sk, "\re there specific things rou would like us to discuss 1in

our 131t to Lour home™"

Tell the tamily about vhat time ou'll be there and then be there
At that time.

Tell the family about how long vou'd like to stav (rou longer than
20 minutes) and then leave bhefore time 1S up.

Write dovn date and time of cach appointment then call and inform
companion,



JAR

(H\NDOUT)

HOME TEACHERS PLANNING SESSION CHECKLIST

Betore golng to visit tamilies:

1.

d,

-nF §

2

' o

1.

S.

Discuss the resulis of the last +i1sit and what was accom-
plished,

Discuss the results of the evaluation i 1th the priesthood
leader and the goals that wvere set.

Determine what dates or events should be mentioned in each
home.

Have the junior companion share a thought with you he has
prepared for each family.

Have & prayer together wherein you ask the Lord for specific
assistance in working with each family.

UEon comgletlon of the v218its. but prior to go1ng home:

1.

e @

»
Ve

4.

.

O,

Check on the special dates that should be acknowledged during
the next month.

Make assignments to see that cards are sent, calls are made,
and that other 3pecial things are done for the families. Be
sure to dsk your junior companion for his 1deas.

Calendar the next +15its to be made.

Determine who will make appointments with the families for
the next visits. (Train companion with role play.)

Fill out the uritten report.
Have & special praver together to thank the Lord for the
privilease of doing this work and to aslk a special blessing

on each of your {amilies.

Let your companion know how much you appreciate him,



NOTE TO INSTRUCTOR:

participant

Make enough of these to pive one to each

lno



SEMIMNAR &

Introduction to the Instructor

The purpose of this seminar 13 to broaden the *1310n and
understanding of the Jroup concerning the scope of L.D.S. Social
Ser'1ces. The participants should come away w.ith an expanded apprec-
1ation for the resources available to them and a better knowledge of
hot' to take ad.antage of them., The seminar tormdt should be:

Film. "LDS Social Sery.ces" (20 minutes)

Presentation by bishop: "Identitying and helping those with

special needs" (30 minutes)

Materials Ncerled
1. 16 mm projector, screen and emptyv reel

2. Film: "LDS Social Services"

L

. Make contact with the bishop during the week prior to the

seminar

110



WORKSHOP o

. ALL THINGS MUST RBE
DONE IM ORDER
Mosiah 4:2°7

Introductlon_}o the Instructor

This 15 the concluding lesson of the series. >ince no new
dssianment 111 be given, 1t 15 the purpose ot this lesson to moti.ate,
in3pire, and edify the participants. The lesson content 15 briet and
15 designed t> prepare the participants to share their personal teel-
ings Aabout the experiences thev have had as they have attempted to
apply the concepts learned in this program. The major portion of
time should be allocated tfor the bearing of personal testimonies.
Remember to duplicate a copy, of the li;t of goals (vhich was dgenerated

during workshop 1) for each participant.

Matersals MNeeded
1. Chalk, chalkbnard and eraser
2. Scriptures (instructor and participants)

Handout - List of goals made together during the fairst

Gw
L

lesson of the workshop



CONCLEPT 1: WL WILL BE JUDGED BY HOW WE SHOW CHARITY TO OTIERS

WwRITE ON Matt. 25:31-40

CILALKDOARD

13K "When the Lord returns to earth, upon vhat basis will he
make a judgement as to tv.hom will bLe worthy to dvell with
him?'"  (Allov time for <some discussion emphasizing the

~arious hinds of charaitable services mentioned Ly the

Savior. )
1 SK: "Who is reterred to in the phrase 'one of the least of
these my brethren?' " (Draw {rom the group the 1dea that

it 1s a "fellov: being.™)

WRITE ON We will be Jud;-_:ed by hov' v ¢ show charity to others
CHALKBOARD:

CONCEPT 2: PRIESTHOOD HOME TEACHING Is THE LORD'S PROGRAM FOR

\DMINISTERIMNG CHARITABLE SERVICL

WRITE ON rlosi1ah 4:26-27
CHALKBOARD:
\SK: "King Benjamin indicated that 1t is through this kind of

actaivity that we maintain a daily remission ot our sins,
but what other important idea does he introduce 1n verse

272" (That service can be both physical and spiritual.)



ASK:

WRITE ON

CHALKBOARD :

\SK s

WRITE ON

CHALKBOARD:

\SK:

HANDOUT :
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"Since this broadens our spectrum ot responsibility,
*hat pertinent ad.ice does King Benjamin give 1n terse

277"

1. Be dilivent

"  Don't run faster than ve have strength

W

3. Do these thines i1n an orderly and organlzed Wak

"What gredt priesthond program hare ue just described””

Prioesthood Home Teaching Is the Lord's Program

"According to that ve have discussed. does 1t seem
reasonable to conclude that, i1n addition to hov well
we carry out our stevardship for our i1mmediate family,
much of hov we are judged v1ll be based on how well ve
perform as a priostheood home teacher’" (4d]llow some
thought and comment and t.hen vou feel the spirit 1s
right, give the brethren the opportunity to bear testi-
mohy to the 1ncreased understanding they have of thelir
role as 3 priesthood home teacher. Ask them to share
feerlings about specific things that this course has
helped them tou do better, or how 1t has given them Aan

expanded commitment to this assignment.)

(When there are just five minutes left 1n the class.

conclude the testimonies and pdass ocut the list of goals
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cou made togetheyr Jduring the first orkshop. Go o eor
1t and see how the 2roup feels they did 1n accomplishing
the grals thev set, (hallenge them t» continue practic-

1ing the things they have learned and hear 'our testimony

to them. )



CHALKBOARD ILLUSTRATION

(DR 1esteod Home Tencuiver

@Mm-r. 2S 1 3[-40

@ Mesian 4 26-27

S THE Loepn's tRocrsm

@ We witl BE JUDGED
BY HNH&xo© wE sHowO

CHACITY TO ORHeRS

@ Q. B DL genT

b. DoN'T RUN FASTER
THAN WE HAVE
STIRE G T

C. Do rmwas 10 AL

ORDER LY KD
OREeANIZED WAY

= {1
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ABSTRACT

The purpose of this study was Lo develop, wumplement, and
evaluate the effectiveness ot a training program for L.D.S.
priesthocc home teachers.

4 tuwelve week workshop was written and field tested 1n the
Fullerton Calirornia Ctake. The evalustion pointed out the need for
a structured and ongoing program with emphasis on the fostering of
mterpersonal communication and relationship skills amng i1ndivadual
pi 1osthiood home trachers. The outcome of this project was the
development of a functional product entitled, "A Home Teacher's

Training Manual."
— D =

COMMITTEL APPROVAL —— e St - e
Terrance D. Olson, bommlrtee Chaiiman

Qo
g Y,
...--'/-‘t... CCr //C/ Ln"'f’ g

ey T et S——

Oven . Cahocon, Committee Member

) D ..

/ p ~ .

/ Q-’ / ) ;/ .-""/ /r' ____:_.-_-:____..-"

S —— e g el et e A g e e .
J. Joel lloss-, Department Chairman

-




	A Home Teacher's Training Manual
	BYU ScholarsArchive Citation

	A Home Teacher's Training Manual
	Title Page
	i

	Signature Page
	ii

	Acknowledgements
	iii

	Table of Contents
	iv

	List of Tables
	v

	Chapter 1
	1
	2
	3

	Chapter 2
	4
	5
	6
	7

	Chapter 3
	8
	9
	10
	11
	12
	13
	14

	Chapter 4
	15
	16
	17
	18
	19
	20
	21
	22
	23
	24

	References
	25
	26

	Appendix A
	27
	28

	Appendix B
	29
	30

	Appendix C
	31

	Table of Contents
	32

	Preface
	33

	Introduction to the Manual
	34
	35
	36
	37
	38
	39

	Workshop 1
	40
	41
	42
	43

	Seminar 1
	44
	45
	46

	Workshop 2
	47
	48
	49
	50
	51
	52
	53
	54
	55
	56
	57
	58
	59
	60
	61
	62
	63
	64
	65
	66

	Seminar 2
	67

	Seminar 3
	68
	69
	70
	71
	72
	73
	74

	Workshop 3
	75
	76
	77
	78
	79
	80
	81
	82
	83
	84
	85
	86

	Seminar 4
	87

	Workshop 4
	88
	89
	90
	91
	92
	93
	94
	95
	96
	97
	98

	Seminar 5
	99

	Workshop 5
	100
	101
	102
	103
	104
	105
	106
	107
	108
	109

	Seminar 6
	110

	Workshop 6
	111
	112
	113
	114
	115

	References
	116
	117

	Abstract
	118



